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Article Info Abstract

The aim of this study was to determine the play perceptions of children in early
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childhood. The study group consisted of four children (two preschoolers and two first

Article History: graders) aged between 72 and 86 months. The study, designed in line with qualitative
Received 16 September 2018 research approach, employed the phenomenological design. The data in the study
Revised 02 May 2019 were collected by means of photographs, drawing writing technique and semi-
Accepted 24 June 2019 structured interview technique. In the analysis of the data, thematic and content
Online 22 July 2019 analysis technique was used. The participants’ perceptions of play are explained under

three themes. In this regard, the perception of play has been examined under the
Keywords: themes of “Structural Features of Play” including concepts such as competition,
Perception of play, happening in a certain time and place, existence of rules, existence of action,
Early childhood period, performing individually or in group, focus on fun rather than learning; “Affective
Drawing writing technique, Features of Play” including concepts such as its inducing happiness/excitement and
Interview. “Play in terms of Ethical Features” referring to features of sportsmanship and

obedience to authority. In the study, it was found that while the pre-school children
Article Type: stated that they should have a toy to play, the elementary school 1st grade students
Research paper stated that they do not need a toy to play. While the pre-school children argued that it

was possible to play both inside and outside the school, the first grade students
emphasized that play is not possible inside the class.

Erken ¢ocukluk donemindeki cocuklarin oyun kavramina yonelik goriigleri

Makale Bilgisi Oz

Bu c¢alismanin amaci, erken g¢ocukluk dénemindeki g¢ocuklarin oyun algilarini
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belirlemektir. Calisma grubunu, yaslari 72 ile 86 ay arasinda degisen iki okuléncesi

Makale Gegmisi: gocugu ve iki birinci sinif gocugu olusturmaktadir. Nitel arastirma yaklasimi ile
Gelis 16 Eylil 2018 tasarlanan galismada, olgu bilim (fenomenoloji) deseni kullaniimistir. Veriler fotograf,
Diizeltme 02 Mayis 2019 ¢izme yazma teknigi ve yari yapilandiriimis gérisme formu araciligiyla elde edilmistir.
Kabul 24 Haziran 2019 Veri analizinde tematik ve igerik analizi tekniginden faydalaniimistir. Katiimcilarin
Cevrimici 22 Temmuz 2019 oyuna iliskin algilari UG¢ temada incelenmistir. Bu temalarin olusturulmasinda,

arastirmacilar tarafindan yapilan literatir taramasindan da faydalaniimistir. Rekabet,
Anahtar Kelimeler: materyal, belirli zaman ve mekanda yapilmasi, kurallar icermesi, hareketin olmasi,
Oyun algisi, bireysel/grup halinde gerceklesmesi, egitim amacindan ziyade eglenme amaci giitmesi
Erken gocukluk dénemi, gibi kavramlarin yer aldigi “Oyunun yapisal 6zellikleri”, mutluluk/heyecan verici olmasi
Cizme yazma teknigi, gibi kavramlari iceren “Oyunun duyussal 6zellikleri”, sportmenlik ve otoriteye itaat
GOrusme. etme o6zelliklerini taglyan “Ahlaki 6zellikleri agisindan spor” olmak tzere oyun algisi tig

tema altinda incelenmistir. Arastirmanin sonucunda; Okuldncesi ¢ocuklarinin oyun
Makale Tiirti: olabilmesi igin bir oyuncagin olmasi gerektigini belirttikleri, 1. sinif gocuklari ise oyun
Ozgiin makale icin oyuncagin gerekli olmadigini belirtmislerdir. Okuldncesi ¢ocuklarin sinif igi ve

disinda oyun olabilecegini ileri surerlerken; birinci sinif gocuklari derste oyun
olamayacagini vurguladiklari gorilmustar.
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Introduction

Play is an integral part of early childhood education. It is not only an activity that allows children to
have fun, but also has an important place in their life recognition, learning social roles and
responsibilities, and academic learning. For many years, there have been many views on what play is
and which benefits it provides to children.

According to Montessori, through play that is the work of the child, children understand the world,
socialize with other individuals around them, gain opportunities to develop these skills, learn to control
and manage their emotions, and begin to develop their symbolic thinking skills (Kayili, 2010). According
to Froebel, while playing, children look at the objects they hold, examine and think about them. This
develops their mathematical concepts. Similarly, Comenius noted that play has a very important place in
pre-school education and stated that dramatic games played with the accompaniment of music
contributed to the development of children's personality and morality, and that play was also a
significant contributor to values education (Seving, 2004). Many definitions have been made and many
opinions have been proposed about what play is for many years. Isaacs indicates that play has an
important role in the affective and cognitive development of the child. According to her, active play is a
manifestation of healthy mental condition. She also argues that lack of active play might be an indicator
of genetic disorder or mental health problem (Isaacs, 1929). Speencer argues that play is the energy
remaining after the organism uses up the energy needed for normal functioning. By playing, children
discharge more energy. They have a more balanced life. Thus, they become healthier individuals. Freud
notes that play allows children to express their feelings and thoughts more comfortably by getting rid of
the pressure and the bans of the world in which they live (Ozdogan, 2009). According to Vygotsky,
(1967), play is a mechanism used by people to cope with incidences occurring around them. Although
there are many definitions of what play is, it is possible to say that play is all the activities that enable
children to make sense of the world they live in and to establish healthier relationships with the people
around them and to spend pleasant time. As a result, play can contribute to their moral and social
development by making them active and free. Knowing what play is of great importance for educators,
families, children and policy makers because adequate and correct definitions of what play is will make
it more up-to-date and important issue for the society and in this way, educators, families and policy
makers will pay greater attention to the issue of play. Thus, children will be able to take the greatest
advantage of the benefits provided by play. This may be possible if play is not seen as an activity for
children merely to spend time outside home, but an event that they can resort to and capitalize on in
every aspect of their life. In other words, putting play at the center of children’s life, which is already a
very important activity for them, will give children the opportunity to take the greatest advantage of
play.

In many societies cognizant of this fact, play has been incorporated into curricula. When the
curricula in our country are examined, it is seen that while a great emphasis is put on play in pre-school
education, such an emphasis is not seen in elementary education curricula. On the other hand, there is
no direct emphasis on this in the primary school program. As a result of this, it is thought that play is less
emphasized in children's life. The reason for this is that there are deficiencies or misunderstandings in
the definition of the play and the benefits of the play. Many studies (Erbay & Durmusoglu Saltal, 2012;
Tugrul, Metin Aslan, Ertirk & Ozen Altinkaynak, 2014; Unal, 2017) have shown that parents and
teachers mention play as a leisure activity which entertain children. Moreover, they consider play as an
activity out of school. Considering the importance of parents and teachers in shaping children’s believes
and perceptions, it is thought that misunderstandings of teachers and parents about play will affect
children’s development.

In the literature, there is a large amount of research on what play is. Most of these studies are
studies comparing adults’ and children's perceptions of play (Tugrul et al. 2014), or conducted with
children who are older than eight (Pilten & Pilten, 2013). However, limited number of studies have been
conducted in the early childhood period (Kogyigit & Basara Baydilek, 2015). Yet, the idea of children in
early childhood about what play is an important issue in terms of knowing their perception of games
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and the mistakes they have in this matter and the reasons of these misconceptions. Considering that
many of children's perceptions are influenced by the society in which they live, it is thought that
knowing the game perception of children is important in terms of knowing what game is in the eyes of
society. This aspect of the study is also important. The aim of this study is to investigate the perceptions
of children in the first and second grade of elementary school. To this end, answers to the following
questions were sought.

1. What are the similarities and the differences between pre-school children and elementary school
children’s opinions on play?

2. What are the similarities and the differences between male and female children’s opinions of play?

Method

Research Design

In the current study, qualitative research method was employed to be able to collect detailed and in-
depth information about the issue, to directly learn the participants’ perceptions, experiences and
viewpoints and to understand and explain the current situation (Patton, 2014). Qualitative research
approach includes different research designs. In the current study, the phenomenological design, which
is used to elicit how individuals make sense of their own experiences of events and how they
communicate these meanings to others (Merriam, 2009; Patton, 2014), was employed. Phenomenology
also reveals the perceptions of the person with personal experiences and the phenomenon. In this vein,
through play, children have the opportunity to get to know their surroundings and skills. Play is the job
of the child.

Study Group

The study group of the current research is comprised of 2 pre-school children, a girl (6 years old) and
a boy (6 years old) and 2 elementary school students, a girl (7 years old) and a boy (7 years old); thus a
total of four children. In the selection of the study group, in line with the purpose of the study, the
convenience sampling method, one of the purposive sampling methods, was used.

The study was carried out with the children with middle socio-economic status at a state school in
Yenimahalle, Ankara. The convenience sampling method is a cost-effective sampling method, which
endows the research with speed and practicality (Yildirnm & Simsek, 2011). As there are many factors
affecting pre-school and elementary school students’ perception of play (Benjamin, 2012; Fein, 1981;
Pierce, 2000), children of different ages and genders were involved in the study. Table 1 shows the
personal information of the children participating in the study.

Table 1.
Personal Information of Children Participating in the Research.
Educational Level Nickname Gender Age School Type  Socio-economic Status
Preschool Elif Girl 72 Month  Public school Medium
Mehmet Boy 72 Month  Public school Medium
Elementary School  Ayse Girl 86 Month  Public school Medium
(First class) Ali Boy 86 Month  Public school Medium

Data Collection

In the collection of the data, in order to provide strong evidence for the validity of the collected data,
data triangulation was used. As the data collection tool, photographs taken by the children inside and
outside the school, drawings produced by the children and a semi-structured interview form developed
by the researchers were used. Given that younger children may not be linguistically competent enough
to express themselves, the participating children were not directly asked the question “What is play?”.
Rather, data collection tools such as photographs, drawings and interview technique through which they
could express themselves more comfortably were preferred. As photographs help to reveal the
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meanings allocated to cases and concepts in people’s minds (Weber & Mitchell, 1996), they were
determined to be the first data collection tool of the current study. Another method utilized by children
to concretely express their perceptions related to their surroundings is drawing (Dienske, Gerit De, &
Sanders-Woudstra, 1985). Children can express their images and thoughts in their drawings in a detailed
manner. Thus, in the current study, the drawings produced by the children were also used as a data
collection tool. Then, an interview form was developed by reviewing the related literature (Erbay &
Durmusoglu Saltah, 2012; Kogyigit, 2014; Kogyigit & Basara Baydilek, 2015; Pilten & Pilten, 2013; Tugrul
et al. 2014) in order to be able to make sense of the collected data (e.g., photographs taken by the
children and the drawings produced by the children) and to classify the children’s thoughts about the
issue. In the collection of the data, a set of stages were pursued. These stages are presented in the
Figure 1.
Receiving the consent of Conducting interviews with
parents the children after photographs

were taken and drawings were
produced (5 weeks)

Transcription of the interview
data

o

Explanation of the purpose of
the study to parents during

home visits - = =
Assigning tasks to be performed

~

he chil h h h
to the children throughout the Subjecting the data to content
study ) -
- = analysis and reliability and
validity studies
During home visits, meeting — /
with the children and playing Receiving the consent of the
with them (to establish trust) children to conduct the study h
y. Reporting of the findings

Figure 1. The process followed for the collection and the analysis of the data.

First, the consent of the children’s parents was obtained. Before starting to collect the data, two sets
of home visits were made to the children’s homes. In the first set of home visits, the mothers were
informed about the purpose of the study and the procedure to be followed and then their consent was
sought for the participation of their children in the study. The second set of home visits were made to
make the children feel better and express themselves more comfortably. During these visits, the
researcher met with the children and games were played with them to make them feel more
comfortable with the researcher. After the researcher was convinced that the necessary trust was
established, the study was initiated. The children were assigned tasks, one for each week, to be
performed for four weeks. These tasks are given below;

1. 1st week: They were asked to take a photo of something/incidence that is considered to be a play
inside the school.

2. 2nd week: They were asked to take a photo of something/incidence that is not considered to be a
play inside the school.

3. 3rd week: They were asked to take a photo of something/incidence that is considered to be a play
outside the school.

4. 4th week: They were asked to take a photo of something/incidence that is not considered to be a
play outside the school.

After the children completed their tasks; that is, took their photographs, then they were asked to
produce the drawings of “something/incidence that they consider to be a play” and
“something/incidence that they do not consider to be a play”. This data collection process lasted six
weeks. After the completion of the drawings, interviews were conducted with the children first about
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their photographs and then their drawings. The following questions were directed to the children during
the interviews.

1. Can you explain this photograph/drawing?
. What is this place?

. Who are these people?

2
3
4. What are they doing?
5. How are they feeling?
6

. Why do you think this photograph/drawing represents/does not represent a play?

The interviews with the children were tape recorded to avoid data loss upon the consent of the
parents.

Data Analysis

In the current study conducted to determine children’s perception of play, first the photographs
taken by the children inside and outside the school to represent situations considered to be a play/not a
play were subjected to content analysis. This type of analysis is used to bring similar data together under
certain concepts and themes and to arrange and interpret them in a way comprehensible to the reader
(Yildirnm & Simsek, 2011). While analyzing the data, review of literature related to the components of
the concept of play was conducted. Then, it was decided to conduct data analysis within the frameworks
of three components. These components are structural features of play (competition, material,
particular time and place, existence of rules and action, doing it individually or in a group, not having an
educational goal, as-if play); affective features of play (inducing happiness and joy), play in terms of
ethical features (sportsmanship, obedience to authority). In the presentation of the findings, the codes
are used instead of the actual names of the children who participated in the research.

Validity and Reliability

In the current study, conducted to determine the pre-school and elementary school first grade
children’s perception of play, some precautions were taken regarding the data collection and the
analysis processes. Through such precautions, additional evidence was provided for the reliability and
validity of the data. Validity and reliability are established through the concepts of credibility,
transferability, dependability and confirmability (Brantlinger, Jimenez, Klingner, Pugach, & Richardson,
2005; Creswell, 2014; Merriam, 2009; Yin, 2014)

In order to test the internal validity of the study, the interview form developed by the researchers
was subjected to expert review (experts in the field of pre-school and sports education). In light of their
feedback, some corrections were made and the final form was developed. During the applications, long
time was spent with the children and trust was established with them. While presenting the research
data, direct quotations are included from the children’s statements.

As for the external validity, the research model, data collection and analysis processes and how
findings were elicited are explained in detail. In the selection of the participants, children from different
levels of schooling suitable for the purpose of the study and in different genders were selected.

In order to establish the reliability of the study and to confirm whether the codes given under the
conceptual categories elicited in the current study represent these conceptual categories, the codes of
two researchers and their categories of codes were compared (Kurt & Ekici, 2013). In the current study,
in order to test the reliability of coding applications, the inter-rater reliability correlation coefficient
formula proposed by Miles and Huberman (1994)(Agreement/(Agreement + Disagreement) x 100] was
employed. All these stages are important in terms of collecting reliable and valid data (Yildirim & Simsek,
2011). By using the formula, the inter-rater reliability correlation coefficient was found to be 95.00%. In
the calculation of reliability, when the rate of agreement is 70.00%, then the data is considered to be
reliable (Yildirrm & Simsek, 2011). As the coefficient found in the current study is higher than .70, the
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findings of the study are considered to be reliable. The applications performed to establish the reliability
and validity of the findings are given in Table 2. In Table 2, the actions taken while developing and
applying the data collection tools (photographs, drawings and interviews) are explained in order to be
able to obtain reliable and valid findings.

Table 2.
Applications related to the Validity and Reliability of the Study.

Validity Internal Validity Seeking for expert opinions
Using direct quotations
Use of different data collection tools (Data triangulation)
Spending long time with participants (Nearly six weeks)
External Validity Explanation of the data collection process
Detailed presentation of the data analysis process
Explanation of the features of the study group
Explanation of the reason for the selection of the used method
Reliability Internal Reliability Use of tape recording to prevent data loss
Establishing the suitable environment for the participants during
the collection of the data
External Reliability Presentation of the data in line with the purpose
Establishing consistency between the data

(Merriam, 2009; Patton, 2014; Tirniikl, 2000; Yildirim, 2010)

Results

In this section of the study, the children’s responses to the questions “What is play?” and “What is
not play?” are presented. In the presentation of the findings, the similarities and the differences elicited
from the photographs taken and drawings produced by the children are explained. The categories
derived from the analysis of the photographs taken and the drawings produced by the children in
response to the questions “What is play?” and “What is not play?” are shown in Table 3.

Table 3.

Participants’ Perception of Play.

Category Concepts

Perception of play  Structural Features of Play Competition
Material

Particular time and place
Existence of rules

Existence of action
Individual/in Group

Lack of educational orientation

As-if play
Affective Features of Play Inducing happiness/Enjoyable
Play in terms of Ethical Features Sportsmanship

Obedience to authority

As can be seen in Table 3, the children’s responses to the questions “What is play?” and “What is not
play?” were examined under three themes, which are “Structural Features of Play”, “Affective Features
of Play” and “Play in terms of Ethical Features”. In the construction of these themes, the existing
literature was used ( Einarsdottir, 2014a; Einarsdottir, 2010; Einarsdottira, 2014b; Giren, 2016; Kogyigit
& Basara Baydilek, 2015; Pilten & Pilten, 2013; Wing, 1995).
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When the data collected in the current study were analyzed, it was found that the pre-school and
the elementary school 1* grade children mentioned a quite limited number of features of play (e.g. as-if
play, obedience to authority and sportsmanship). These differences and similarities are presented
below.

Similarities among the pre-school children and 1* grade students about the concept of play

Structural features of play: When the children’s responses were analyzed, it was found that they
mentioned the following features for an activity to be a play “competition, existence of action and
materials, playing in a particular time and place, existence of certain rules, performing individually or in
group and not performing for an educational objective”. The children also talked about “as-if behavior”.
Some excerpts from the children about the structural features of play they mentioned are given below.

Competition: It was found that one of the pre-school children Elif and both of the elementary school
1% grade students Ali and Ayse emphasized the concepts of competition, winning and losing in the
photographs they took and the drawings they produced in response to the question “What is play”. Ali’s
opinions about these concepts are given below:

Researcher: Can you explain what you have drawn in this picture?

Ali: Here, children are playing football.

Researcher: Who are these?

Ali: Football players

Researcher: What are they doing?

Ali: They are playing a football match

Researcher: What has happened in the match?

Ali: In the Besiktas Vodafone Arena Stadium, Besiktas played against Antalyaspor, Besiktas beat
Antalyaspor 10 to 1.

One of the elementary school 1* grade students Ayse gave the following explanation about the
photograph she had taken in response to the task of taking a photograph of something considered to be

a play:
Researcher: “Can you explain what you see in this photograph?” (Figure 2)
Ayse: “This is a play. These are my friends. They are playing.”
Researcher: “Why do you think that this is a play?”

Ayse: “Here is something with lines like a puzzle. We should follow the lines. The one who first
arrives at the center wins.”

Figure 2. Play at school.
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One of the pre-school children Elif also mentioned the concepts of winning and losing, two elements
of competition, while explaining the drawing she produced.

Researcher: Do you play at school?

Elif: Yes, we do.

Researcher: What, for example, are you playing at school?
Elif: The teacher throws the ball; the one who catches it wins.

Material: The second concept mentioned by the children as one of the structural features of play is
the use of “material”. One of the pre-school children Mehmet and one of the elementary school 1%
grade children Ayse emphasized the concept of material in their drawings and photographs. In the
photograph taken by the pre-school child Mehmet, there are marbles and he remarked that “play is an
activity requiring some materials”. In a similar manner, similar elements were emphasized by Ayse in her
drawing.

Researcher: Can you explain what there is in this drawing?

Ayse: There are girls. They are walking around. There are clouds and the sun. They are going to the

park. They are going to play in the park. This is not a play yet as they have not gone yet.

Researcher: Well, what are they going to do when they go to the park?

Ayse: They are going to play.

Researcher: What kind of play are they going to play?

Ayse: They are going to see saw. They are going to skip rope.

Another opinion about the existence of materials in a play was expressed by one of the 1% grade
children Ali. The photograph (Figure 3) taken by Ali in response to the task of “taking a photo of
something which you consider to be a play outside the school” can be seen next. During the interview
conducted with Ali about this photograph, the researcher asked Ali to explain this photograph. Ali talked
about the play “arabacilik” (playing with toy cars) he played with his friends. He told that they had
played with toy cars. Then the researcher asked him “Is it necessary to have toys to play?” and he said

«“, ”

yes”.

Figure 3. A play outside the school.

A particular time and place: One of the concepts mentioned within the structural features of play is
“performing it in a particular time and place”. In this regard, Ali’s opinions are given below.

Researcher: Ali, can you explain this photograph?” (Figure 4)
Ali: They are playing dodgeball, having fun.

Researcher: What is this place?
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Ali: The school’s playground. We are in the lunch break.
Researcher: Do you generally play in your lunch breaks?
Ali: Hi hi. We also play in breaks.

Researcher: Why?

Ali: If we play inside the class, our teacher gets angry”
Researcher: When do you think a game should be played?

Ali: In a good weather, sunny and clear weather, in a grassy and green area.

Figure 4. Play at school.

The photograph taken by the elementary school 1% grade student Ali in response to the task “taking
a photo of something that is not a play at school” is given next. The explanation given by Ali about this
photo is as follows:

Researcher: Can you explain this photograph?

Ali: This is our class. We are in a break now.

Researcher: Why did you take this photo?

Ali: Because you asked me to take a photo of something that is not a play and | took this photo, we
should not play in the class.

Researcher: Why?

Ali: Because, we can make the teacher desk untidy, papers may get lost.

Researcher: What is needed for it to be a play?

Ali: My classmates do not play. If they can run, then we can play

The elementary school 1st grade student Ayse also used expressions similar to those of Ali
emphasizing that “it is not possible to play during the class hours, it can be played in breaks”.

In response to the task, draw something that is not a play inside the school, Elif produced a drawing
and emphasized that a game is played in a particular time and place. The explanation of Elif about this
drawing is given below.

Researcher: Can you explain this drawing?

Elif: It is a school. The child is studying, writing something on the board.

Researcher: Why do you think that this is not a play?

Elif: It is a school, here there is no play but studying.
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Existence of rules: Another concept mentioned within the structural features of play is the
“existence of rules”. Some of the students’ opinions within this category are given below.

The elementary school 1% grade child Ali stated that “there are rules involved in a play and if these
rules are not obeyed, then some problems can be experienced”. In this regard, the dialogue between
the researcher and Ali is given below;

Researcher: Are there rules of any play?

Ali: Yes. For example, while playing dodge-ball, the players should not shout “hit me, hit me”.

Researcher: Then, what happens, if rules are not obeyed?

Ali: Everybody pushes each other, the play cannot continue, players can fall down, knees bleed and if
there were no rules, players would not enjoy the play.

Moreover, one of the pre-school children Mehmet mentioned the existence of rules in a play as
follows.

Researcher: Can you explain this photograph?

Mehmet: These are my friends; they are playing tag.

Researcher: What kind of play is it?

Mehmet: Everybody tries to catch one another in turns.

Action: One of the structural features of play mentioned by the children is “action”. The children’s
opinions about this category are given below.

One of the pre-school children Mehmet is of the opinion that for an activity to be a play, it should
involve action and he expressed this opinion as follows;

Researcher: Do you play at school?

Mehmet: Yes

Researcher: What are the plays you enjoy the most?

Mehmet: Hide and seek, duck goose, musical chairs, tag

Researcher: Why?

Mehmet: Because we are running.

The photograph taken by the elementary school 1 grade student Ali in response to the task “taking
a photo of something that is not a play at school” is given next. The explanation given by Ali about this
photo is as follows:

Researcher: Can you explain this photograph? (Figure 5)

Ali: This is our class. We are in a break now.

Researcher: Why did you take this photo?

Ali: Because you asked me to take a photo of something that is not a play and | took this photo, we
should not play in the class.

Researcher: Why?

Ali: Because, we can make the teacher desk untidy, papers may get lost.

Researcher: What is needed for it to be a play?

Ali: My classmates do not play. If they can run, then we can play.

Not having an educational orientation: One of the other concepts involved in the structural features

of play is “not having educational orientation”. Some of the children’s statements about this issue are
given below.

The photograph taken by the elementary school 1% grade student Ayse and explanation she made
about this photo in response to the task of “taking a photo of something that is not a play at school”:
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Figure 5. Not a play inside the school.

Researcher: Can you explain this photo to me? (Figure 6)

Ayse: This is my school. They are raising their fingers, | took the photo of this.

Researcher: | asked you to take a photo of something that you think is not a play. Why did you take
this?

Ayse: Because they are studying. It is not possible to play in the class.

Researcher: Why?

Ayse: Because we cannot write anything. The teacher cleans the board, and we cannot write the

things on the board.
JIIIIVVYYY

Figure 6. Something that is not a play at school.

The photo taken by the pre-school child Elif and the explanation he offered about it in response to
the task of “taking a photo of something that is not a play at school” are given below:

Researcher: Can you explain the photo to me? What is this place?

Elif: School, they are studying here.

Researcher: Isn’t it possible to play at school?

Elif: Yes, it is possible, but not in the class, students study in the class.

Researcher: What do you do in the class? What do children do in the class?

Elif: They keep quiet.

Researcher: What about in the play?

Elif: They can talk if they want.
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Playing individually/in group: The pre-school child Mehmet and the elementary school 1% grade
child Ayse stated that a game could be played individually or in groups but the activities done in groups
are more enjoyable. The photo taken by Mehmet and the explanation he made about it in response to
the task of “taking a photo of something that is not a play outside the school” are given below:

Researcher: Do play with marbles?

Mehmet: Yes.

Researcher: How do you play it, alone?

Mehmet: Yes, and sometimes with other children. With other children, it is more enjoyable.

Researcher: How is it played?

Mehmet: Like this (showing with his hand)

The elementary school 1% grade children Ayse and Ali stated that they do not like playing alone, that
they enjoy more while playing with their friends and that they feel bored when they are alone. The
photo taken by Ali and the explanation he made about it in response to the task of “taking a photo of
something that is not a play outside the school” are given below:

Researcher: Can you explain this photo to me? (Figure 3)

Ali: This is a place of my grandmother; | am playing with toy cars with my cousin.

Researcher: How do you feel while you are playing?

Ali: 1 am having fun.

Researcher: How did you decide to play this game?

Ali: My cousin bought me a toy car. Then we said “let’s play together”.

Researcher: Do play games on your own or with others?

Ali: | enjoy playing with others more.

Researcher: Why?

Ali: When | play with others, it becomes more enjoyable. | feel that | am a part of it.

Affective features of play: Inducing happiness/enjoyable. During the interviews, all the children
were found to be thinking that play induces happiness and is enjoyable. In this regard, some sample
statements of the children are given below:

Ali produced a drawing depicting a football match. Ali’s explanation about this drawing is as follows:

Researcher: Why do you think that it is a play?

Ali: As | like football, I also know that it is a play, that’s why | wanted to draw this. It is played with a
ball, | get great pleasure.

Researcher: Here, how do the football players feel?

Ali: Here, they are all discussing and claiming that they will win.

Researcher: So, does play involve both winning and losing?

Ali: Yes, but even if they are beaten, they feel happy as they enjoy. That’s why this is a play.

In his drawing, the pre-school child Mehmet depicted a maraca and expressed the joy he gets while
playing with it as follows. “...playing with maraca makes me happy. Sometimes, it makes me sad (if it is
broken)”.

Differences between the Pre-School and Elementary School 1* Grade Students about the Concept of
Play

The differences between the pre-school and elementary school 1*'grade students about the concept
of play are related to one of the structural features of play; that is “as-if play” dimension, one of the
structural features of play “sportsmanship” and “obedience to authority”.
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Structural features of play: it includes as-if play. One of the pre-school children, Mehmet took the
photo of his friends playing. When he was asked to explain the photograph, he offered the following
explanation.

Mehmet: A few minutes ago, we played house with boys.

Researcher: How was the play?

Mehmet: Everybody took part. We filled the glasses with tea and drank.
Researcher: Was there real tea inside the glasses?

Mehmet: No. As if there was tea...

Play in terms of its ethical features: They are divided into sportsmanship and obedience to
authority. The first of these concepts is sportsmanship. The pre-school child Mehmet took the photo of
an empty drama salon in response to the task of “taking the photo of something that is not a play at
school”. Then the researcher asked him why this is not a play. Mehmet gave the following answer:
“These are cushions. It is not played with these cushions. When we hit with these cushions to each
other, we may hurt others”. The other concept is obedience to authority. The pre-school children
Mehmet and Elif stated that there is an authority; they prefer to obey this authority and the rules laid
down by it. The dialogue taking place between Mehmet and the researcher about this issue is given
below:

Researcher: Do you feel happier when you are told what to do by your teacher or when you decide
what to do?”

Mehmet: When | am told by the teacher.

Researcher: Why?

Mehmet: Because, it means | am minding the teacher.

Elif's explanation about this issue is as follows:

Researcher: Do you think that rules are necessary while playing?
Elif: Yes.

Researcher: Why are they needed?

Elif: If the referee sees, he shows a red card.

Researcher: Let’s suppose that the referee did not see me while | was violating rules. Then do you
think that | may ignore the rules?

Elif: No. Someone may have seen and told the referee.

Discussion, Conclusion & Implementation

In the current study conducted to determine the pre-school and elementary school 1% grade
students’ perception of play, three categories emerged: the structural features of play, affective
features of play and ethical features of play. When the first of these categories, the structural features
of play, and the preschool and elementary school 1% grade students’ definitions related to play were
examined, it was found that they mentioned the concepts of competition, material, particular time and
place, existence of rules and actions, performing individually or in group and lack of educational
orientation. The existing research has already revealed that existence of rules is important for an activity
to be considered a play, which has been confirmed by the current study. In this regard, one of the pre-
school children stated that in the photo his friends were playing tag and that who would chase the
others was determined according to a rule and one of the elementary school 1% grade students stated
that rules were necessary to prevent confusion and chaos during the play. Based on the definitions of
play, it can be argued that play is an activity involving certain rules. According to (Huizinga, 1995), play is
the unity of activities performed willingly and in a rule-based manner in a particular time and place.
Metin Aslan, Simer, Taskin, and Emil (2015) investigated students’ perceptions of the concept of play
and found that the students think that any play has rules and those violating these rules are excluded

957



Aynur YILMAZ, Sengiil PALA — Pegem Egitim ve Ogretim Dergisi, 9(3), 2019, 945-978

from the play. Wong, Wang and Cheng (2011 )also investigated pre-school and elementary school
children’s perceptions of play and found that elementary school students mentioned rule-based plays.

In the current study, it was found that according to the participating students, one of the structural
features of play is action. In a similar manner, Rothlein and Brett (1987) directed the question “What
does the word play mean to you?” to children and they responded that it could be activities involving
actions such as running, cycling and swinging. Similarly, Miller and Kuhaneck (2008) observed that
children define activities involving actions as play. Kogyigit and Basara Baydilek (2015) noted that for an
activity to be defined as a play, action is an indispensable element. Karrby (1989) also investigated
children’s perceptions of play and found that children do not consider activities that make them
motionless as play.

In the current study, it was found that according to the participating students, one of the structural
features of play is the inclusion of materials. Ersan (2006) investigated pre-school children’s perceptions
on the difference between work and play. In the study, the children were shown photographs and when
they were asked to choose the ones showing plays, they were found to be choosing the ones including
toys. Similarly, Kogyigit and Basara Baydilek (2015) stated that for an activity to be defined as a play, it
needs to include toys.

According to Rubin, Fein and Vandenberg (1983), in the definition of an activity as a play, intrinsic
motivation and voluntary participation are of great importance. Driscoll and Nagel (2005) argue that the
activities determined and directed by the teacher requiring students to be quiet are not seen as a play.
In a similar vein, Chapparo and Hooper (2002), in their study, found that if something is asked to be
done by the teacher, students tend to see it as work. In another study, it was reported that children
tend to define activities in which they actively participate and there is almost no adult participation as a
play (Howard, Jenvey & Hill, 2006; Linklater, 2006; Robson, 1993; Wing, 1995; Yan, Yuejuan & Hongfen,
2005).

Another structural feature of play was found to be competition. In the current study, on the basis of
the drawings and photographs of the children, another element leading to definition of an activity as a
play was found to be the existence of competition. Pilten and Pilten (2013) conducted a study to
determine the 7-11 old year children’s perception of play and found, contrary to the present study, that
when there is competition in an activity, children tend to define it as work rather than a play. The
difference between these two studies is believed to be because of the age differences between the
participants.

Another finding related to the structural features of play is that it does not have an educational
orientation. Parallel to the current study, Pilten and Pilten (2013) found in their study conducted with
elementary school 1%-5% graders that children do not see the activities done at school as a play. The
reason for this was found to be that the activities done at school are directed by teachers, involve
competition and are boring; thus, they cannot be a play. According to Miller and Kuhaneck (2008), for an
activity to be considered a play, it needs to allow students to move. In other words, when children are
obliged to sit somewhere and to do something, they are inclined not to see what they do as a play. Thus,
as in the formal educational settings in elementary education, children are forced to remain passively
seated for a whole class hour and to do the tasks assigned by the teacher, and the elementary school 1*
grade students in the current study might not have seen the activities done in the school environment
as a play. On the other hand, when the early childhood education curricula and applications in the world
are considered, it is seen that play is always central to them. In the current study, it was found that like
the elementary school 1st grade students, the pre-school children tend to think that activities done at
school are not a play; this leads us to think that the children might have been affected from the opinions
of adults and of other children about school and play. Moreover, individuals’ opinions about and
perceptions of play can also be affected from the culture, geography and time in which they live (Onur &
Glney, 2004).
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Lack of educational orientation was found to be another structural feature of play. In the current
study, both the pre-school and the elementary school 1% grade students stated that the school is not an
environment to play. When the children were asked the reason, they stated that “the school is a place
where they need to study and they need to be quiet during the class”. This might be because of the
influence of the traditional educational approaches requiring students to be passive while the teacher is
active in the class. Furthermore, one of the children (Ayse) gave the following answer in response to the
question “Why shouldn’t children play in class?” “because if we play we cannot write. Then the teacher
cleans the board, so we cannot keep up with the teacher”. This answer indicates that from the early
stages of schooling, children develop the belief that they always need to keep up with something.
Parallel to the current study, Tugrul et al. (2014) asked children what is not play and they got the answer
“doing work is not a play”. When the authors asked children what should be seen as work, they
responded “painting, doing activities, writing, reading book and studying”. All these activities mentioned
by the children are the activities done in the school environment by children. In the current study, the
children were asked why children should not play in the school environment. The elementary 1* grade
students Ali and Ayse responded that if they play during the class, the teacher may get angry with them.
In a similar manner, Tugrul et al. (2014) found that children think that if they do not study, their teacher
gets angry. From this perspective, it can be argued that teachers exhibit attitudes and behaviors that
make students feel that there is no play during the class and that the only thing to be done in the class is
to study; otherwise, the teacher gets angry with them. This might indicate that teachers utilize
traditional educational methods in the class (Sadik, 2008; Sarigoban, 2005), focus only on the subject
and academic achievement during the class and do not make use of alternative educational methods.
Pilten and Pilten (2013), as a result of the interviews they conducted with children, concluded that
children do not see the activities they do at school as a play. Moreover, when they asked the children
why they should not play at school, they got the following responses “School is to study. We do not
determine what to do” and these responses point to the dominance of teacher-centered instruction at
elementary schools. Driscoll and Nagel (2005) asked children the difference between work and play and
the children responded as “the work and activities done at school are not plays”. The explanation the
children offered for their response was that the activities done at school were directed by the teacher;
however, play is something directed by children. Similarly, Wing (1995 )reported that as children think
that the activities done in the class are not their own choices, they do not see them as plays but rather
tend to see them as work. Warash, Root and Devito Doris (2017) found that though parents regard play
as a valuable activity, the value they attach to play decreases with the start of formal school life of their
children. This perception of parents may affect their children’s perception.

Another structural feature of play was found to be “as-if play” (symbolic play). One of the pre-school
children interviewed referred to the symbolic features of play. The symbolic play referred by Piaget in
his theory of play is for children aged 2-7. In this period, children transfer an existing activity from one
object to another. For instance, they can use a stick like a horse and a pan lid like a steering wheel.
Alternatively, the child can behave as if he/she was someone else. For example, they can take the roles
of a mother or a father. In the current study, the pre-school child Mehmet participated in a tea party
with his friends as if he was an adult.

The second category of features of play derived from the children’s responses was the affective
features of play, which includes two features; inducing happiness and enjoyable. According to Lazarus,
play is a self-emerging activity inducing happiness and not having any goal. Tugrul et al. (2014)
investigated teachers’ and pre-school children’s perceptions of play and found that the participants
define play as a means of having fun, laughing and feeling good. Moreover, they found that though
teachers think that play includes some educational goals, they basically define it as an enjoyable activity.
Erbay and Durmusoglu Saltah (2012) conducted a study to determine mothers’ perception of play and
found that they define play with the words of fun and happiness. In light of these findings, it can be
claimed that teachers’ perception of play can shape children’s perception of play. In this connection,
Bronfenbrenner stresses in his ecological theory that teachers and families that are in the close
environment of children are systems influential on the lives of children. Namely, families and teachers
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can play an active role in shaping children’s perceptions; thus, the children’s perceptions of play elicited
in the current study might have been affected from their families and teachers. Rothlein and Brett
(1987) and inal, Cagiltay and Sancar (2005) asked children “What does play mean to you?” and found
that they think that fun, happiness and doing what they enjoy are the main elements making up a play.
Pilten and Pilten (2013) reported that something boring cannot be perceived as a play. Miller and
Kuhaneck (2008) similarly found that the main element that makes an activity a play is the perception
that it is enjoyable.

In a study by Linklater (2006), children were asked what makes an activity a play, and they
responded that a play means activities done outside. Kahyaoglu (2014) explored children’s perceptions
of play and found that they regard an activity done indoors as a play when it is played on a surface. Yan
et al. (2005) concluded that for an activity done indoors to be considered a play, it must be performed in
the interest corner. Chapparo and Hooper (2002), Linklater (2006), Robson (1993), Wing (1995) reported
that children think that non-play activities are tasks requiring them to work quietly, sitting on a chair and
at a desk.

As a result of the current study, it was concluded that pre-school and elementary school first grade
children’s definitions of what play is concur with the findings of other studies investigating perceptions
of play in the literature. In this connection, children think that for an activity to be a play, it should
include competition and materials, should be performed in a particular time and place, should include
rules and action, should be performed individually and in group and can be as-if play and it should not
be an activity with an educational orientation.

Another remarkable finding of the current study is that children think that play is not activity that
can be performed at school. The interviews made with the children based on their drawings and
photographs indicated that majority of them do not see school as a place to play. The children think that
play is an activity done outside, in the garden or in breaks. One of the pre-school children said that it is
possible to play at school but not in the class. The children also stated that when they play in the class,
their teachers will get angry with them and they can miss some important opportunities for learning.
These findings indicate that play is not much supported by the education system and teachers. This is
believed to be harmful to the development of children. Play, which is an integral part of children’s lives
and can play facilitative role in their learning, should be supported more by the education system and
teachers so that children can take the advantage of play and feel more positive about it. Therefore, as
well as children’s perceptions of play, teachers’ perceptions of play should be explored so that training
programs can be developed to help them gain a better perception of play and thus help children
maximize the benefits of play. In addition to this, similar training programs should be developed for
parents so that play can occupy a more important place in children’s lives. As in many other subjects,
perception of play is also affected from the culture of the society in which children live; thus, interviews
should be conducted with individuals from every age group in the society to determine their perceptions
of play. Then, academicians, educators and policy makers should work in cooperation to make play
more effective tool for the education of society in general. On the other hand, education specialists can
share their opinions about play through social media to raise awareness in general public regarding the
importance of play
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Tiirkge Siiriim

Girig
Erken ¢ocukluk déneminde ¢ocuklarin hayatinda olduk¢a 6nemli bir yer kaplayan oyun, ¢ocuklarin
sadece eglenceli vakit gecirmelerini saglayan bir etkinlik olmayip, ayni zamanda onlarin hayati tanima,
toplumsal rol ve sorumluluklari 6grenme ve akademik 6grenmelerinde de olduk¢a Gnemli bir yere

sahiptir. Oyunun ne olduguna ve g¢ocuklara sagladig faydalara iliskin uzun yillardir ortaya atilan pek ¢ok
goris bulunmaktadir.

Montessori’ye gore; cocugun isi olan oyun sayesinde cocuklar diinyayr anlamlandirir, etrafindaki
diger bireylerle sosyal iletisim kurar ve bu becerilerini gelistirme firsati elde eder, duygularini kontrol
edip dizenlemeyi 6grenir ve sembolik diisinme becerilerini gelistirmeye baslar (Kayili, 2010). Froebel’e
gore, cocuklar oyun oynarken ellerine aldiklari nesnelere géz gezdirir, onlari inceler ve bu nesneler
hakkinda diisiiniir. Bu durum onlarin matematiksel kavramlarini gelistirir. Benzer sekilde, Comenius da
oyunun okul 6ncesi egitimde oldukca 6nemli bir yeri olduguna deginmis, muzik esliginde oynanan
dramatik oyunlarin ¢ocuklarin kisilik ve ahlak gelisimlerine katki sagladigini belirtmis, ayrica deger
egitiminde de oyunun onemli katkisi oldugunu ifade etmistir (Seving, 2004). Suzan Isaacs, oyunun
¢ocugun duygusal ve bilissel gelisiminde 6nemli bir yeri oldugunu belirtmistir. Ona gore aktif oyun,
zihinsel anlamda saglkli olmanin bir gostergesi olup, bunun gorilmedigi durumlarda ¢ocukta kalitimsal
bir sorun ya da akil hastaligi olabilecegine deginmistir (Isaacs, 1929). Speencer ise oyunun organizmanin
yapmasi gereken isleri yapabilmesi icin gereken fazla enerjinin kullanilmasindan sonra disa vurulan enerji
oldugundan bahsetmektedir. Cocuk oyun oynayarak bu fazla enerjiyi atar. Daha saglikh bir dengeye
sahip olur. Bu da onu saglikli bir birey yapar. Freud ise oyunu, ¢ocugun yasamis oldugu diinyada lizerinde
bulunan baski ve yasaklardan kurtularak, kendi duygu ve dislincelerini daha rahat bir bigimde ifade
etmesini sagladigina deginmistir (Ozdogan, 2009). Vygotsky'e (1967) gére, oyun kisilerin cevresinde
meydana gelen durumlarla bas ederken kullandigi bir mekanizmadir. Ortaya atilan bu gorisler
incelendiginde, oyunun ne olduguna dair yapilan pek ¢ok tanim olmakla birlikte, oyunun gocuklarin
yasadiklari diinyayl anlamlandirmalarini ve etrafindaki bireylerle daha saglikh iliskiler kurmalarini, hos
vakit gecirmelerini saglayan, onlari aktif ve 6zgir kilarak; sosyal, duygusal kisilik ve ahlak gelisiminde
etkili olan etkinlikler bitinG oldugunu soéylemek mimkindir. Kuskusuz oyuna dair yapilan bu
tanimlamalar oyunun ne oldugunun bilinmesi, egitimciler, aileler, ¢ocuklar ve politika yapicilar igin
oldukga 6nemli bir konudur. Clinkii oyunun ne olduguna dair yapilan dogru ve yeterli bir tanimlama,
oyunun toplumun nezdinde daha gilincel ve 6nemli bir konu olmasini saglayacak, bu sayede egitimciler,
ebeveynler ve politika yapicilar oyun konusuna daha fazla egileceklerdir. Bu durum ise ¢ocuklarin oyun
ve oyunun sagladigl faydalardan en (st dizeyde yaralanmalarina imkan saglayacaktir, bu da oyunun
cocuklarin sadece evin disinda vakit gecirmek igin yaptiklari bir aktivite olarak goriilmeyip, onlarin
hayatinin her alaninda basvurup kullanacaklari hayatlarinin merkezinde bulunan bir etkinlik olmasini
saglayacaktir. Ayrica, ¢ocuklarin hayatinda olduk¢a 6nemli bir yeri olan oyunu c¢ocuklarin hayatinin
merkezine koymak, cocuklarin oyundan (st diizeyde istifade etmelerine firsat saglayacaktir.

Bu konunun bilincinde olan pek ¢ok toplum, oyunu egitimin bir pargasi olarak goriip, okul
miifredatlarina dahil etmistir. Ulkemizdeki egitim programlari incelendiginde, okul &ncesi egitim
programinda oyun ve oyuna iliskin dnemli vurgulamalar yapilirken, ilkokul programinda buna iliskin
dogrudan bir vurgu yapilmadigi goérilmektedir. Bu durumun daha formal bir egitim olarak algilanan
ilkokul doneminde, oyunun ¢ocuklarin hayatinda daha az vurgulanmasina ve okul icinde yapilan egitim
faaliyetleri ile daha az anilmasina sebep oldugu distinilmektedir. Bunun sebebinin ise, oyun ve oyunun
faydasina dair tanimlamalardaki eksiklikler ya da yanls yargilar oldugu dusiintilmektedir. Yapilan pek ¢ok
arastirmada (Erbay & Durmusoglu Saltali, 2012; Tugrul, Metin Aslan, Ertiirk & Ozen Altinkaynak, 2014;
Unal, 2017), gerek ebeveynlerin ve o&gretmenlerin, gerekse c¢ocuklarin oyuna dair vyaptiklari
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tanimlamalarda, oyunu gocuklarin eglenmek icin yaptiklari bir bos zaman aktivitesi olarak gorip, oyunu
egitim ve okul disi bir faaliyet olarak tanimladiklari, baska bir ifade ile oyunu okul disinda yapilan bir
aktivite olarak gorduklerini belirtmektedir. Ebeveynlerin ve 6gretmenlerin, gocuklarin inang ve algilarinin
sekillenmesinde ne denli etkili olduklari dislintldiigliinde, 6gretmen ve ebeveynlerin oyuna dair sahip
oldugu yanls ve eksik kanilarin gocuklarin fikirlerini de etkileyecegi disliniilmektedir.

Bununla birlikte, alanyazinda oyunun ne olduguna dair pek ¢ok ¢alisma yapildigi gérilmektedir. Bu
calismalarin ¢ogunun yetiskin ve ¢ocuklarin oyun algilarini karsilastiran g¢alismalar oldugu (Tugrul et al.
2014) erken gocukluk déneminden biyilik yas grubundaki ¢ocuklarla yapildigi (Pilten & Pilten, 2013)
saptanmistir. Ancak, erken ¢ocukluk dénemindeki (0-8 yas) ¢ocuklarin oyuna dair goruslerinin alindig
(Kogyigit & Basara Baydilek, 2015) sinirli sayida ¢alisma oldugu gorilmustiir. Oysa oyunun ne olduguna
dair erken cocukluk dénemindeki gocuklarin fikrinin alinmasi, onlarin oyun algisinin bilinmesinde ve
varsa bu konuda sahip olduklari yanilgilara ve bu yanilgilarin sebeplerine ulasiimasi agisindan 6nemli bir
konudur. Cocuklarin algilarinin pek c¢ogunun, icinde yasadiklari toplumdan etkilenerek olustugu
distnuldigiinde, cocuklarin sahip oldugu oyun algisinin bilinmesinin, aslinda toplumun géziinde oyunun
ne oldugunun bilinmesi agisindan da 6nemli oldugu dislinilmektedir. Calisma bu yoniyle de 6nem
tagimaktadir. Bu g¢alismanin amaci, okul ©ncesi ve ilkokul 1. sinif gocuklarinin oyun algilarinin
incelenmesidir. Bu amag dogrultusunda asagidaki sorulara cevap aranmistir:

1. Okul 6ncesi donem ve ilkokul 1. sinif ¢ocuklarinin oyun kavramina iliskin gorusleri arasindaki
benzerlik ve farklilik nelerdir?

2. Cinsiyet degiskenine gore kiz ve erkek gocuklarin oyun kavramina iliskin gorUsleri arasindaki
benzerlik ve farkliliklar nelerdir?

Yontem

Arastirma Modeli

Calismada; arastirma konusuyla ilgili ayrintili ve derinlemesine veri toplama, katilimcilarin bireysel
algilan, deneyimleri ve bakis acilarini dogrudan 6grenme, mevcut durumlari anlama ve agiklama
amaclyla nitel arastirma yaklasimi kullaniimistir (Patton, 2014). Nitel arastirma yaklasimi farkl arastirma
desenleri icermektedir. Bu ¢alismada, bireylerin olgu ve olaylara iliskin tecrlbelerini nasil
anlamlandirdiklarini ve bu anlamlari baskalariyla nasil paylastiklarini anlamaya c¢alisan bir desen olan
fenomenoloji (Merriam, 2009; Patton, 2014) kullaniimistir. Arastirmaya konu olan oyun araciligiyla
cocuklar gevresini ve becerilerini tanima firsati bulurlar. Clinkii oyun ¢ocugun isidir. Fenomenoloji de
kisisel tecriibelerle ve fenomene (oyun) yonelik kisinin sahip oldugu algiyi ortaya koymaktadir.

Calisma Grubu

Arastirmanin ¢alisma grubu, biri kiz (6 yas) biri erkek (6 yas) iki okul 6dncesi cocugu ve biri kiz (7 yas)
biri erkek (7 yas) iki birinci sinif gocugu olmak Uzere toplam doért ¢cocuktan olugsmaktadir. Calisma grubu
seciminde c¢alismanin amacina bagli olarak, amagh 6rnekleme yéntemlerinden kolay ulasilabilir
ornekleme kullanilmistir. Kolay ulasilabilir 6rneklem, arastirmaya hiz ve pratiklik kazandiran, az maliyet
gerektiren durum orneklemesidir (Yildirnm & Simsek, 2011). Calisma, Ankara’nin Yenimahalle ilgesindeki
devlet okulunda 06grenim gbren orta sosyo-ekonomik seviyeye sahip olan c¢ocuklar (izerinde
gerceklestirilmistir. Ayrica, okul 6ncesi ve ilkokul oyun algisina etki eden bir etken olmasi sebebiyle
(Benjamin, 2012; Fein, 1981; Pierce, 2000) 6lgit drnekleme ile farkli cinsiyet ve yas grubundan ¢ocuklar
calisma grubuna dahil edilmistir. Tablo 1’de ¢alismaya katilan ¢ocuklarin kisisel bilgilerine yer verilmistir.

Verilerin Toplanmasi

Olgme verilerin toplanmasinda, ¢alismada elde edilen verilerin gegerligine kanit saglama agisindan
veri cesitlemesi (data triangulation) yapilmistir. Arastirmada veri toplama araci olarak; cocuklar
tarafindan okul i¢inde ve okul disinda ¢ekilmis olan fotograflar, ¢ocuklarin yaptiklari ¢izimler ve
arastirmacilar tarafindan olusturulan yari yapilandiriimis gértisme formu kullaniimistir.
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Tablo 1.
Arastirmaya Katilan Cocuklarin Kisisel Bilgileri.
Egitim seviyesi  Kod isimler  Cinsiyet  Yas Okul Turii  Sosyo-ekonomik Diizey
Okul Oncesi Elif Kiz 72ay Devlet Orta
Mehmet Erkek 72ay Devlet Orta
ilkokul 1. simif Ayse Kiz 86ay Devlet Orta
Ali Erkek 86ay Devlet Orta

Kigik cocuklarin dil gelisimlerinin kendini ifade etmekte kimi zaman yetersiz kalabildigi gercegi ile
¢ocuklara dogrudan “oyun nedir?” in sorulmasi yerine cocuklarin kendilerini daha rahat ifade
edebileceklerinin distinildigi fotograf, cizim ve gorisme gibi veri toplama araglari ¢alismada tercih
edilmistir.Fotograflarin insanlarin zihinlerindeki durum ve kavramlara yonelik olarak var olan anlamlari
aciga cikarmaya yardim ettikleri (Weber & Mitchell, 1996) diusinildiginde, veri toplama araglarindan
ilki cocuklarin ¢ekmis olduklari fotograflar olarak belirlenmistir. Cocuklarin cevreleri ile ilgili algilarini
somut olarak ortaya koymak igin basvurduklari eylemlerden bir digeri ise gizimler (resim) yapmaktir
(Dienske, Gerit De & Sanders-Woudstra, 1985). Cocuk kendi resimlerinde imgelerini, distincelerini
ayrintilari ile ifade etme olanagi bulur. Cocuklarin yaptiklari gizimler de bu sebeple veri toplama araglar
icine dahil edilmistir. Elde edilen verileri (cocuklari cektikleri fotograflar ve vyaptiklari gizimler)
anlamlandirabilmek, cocuklarin konu ile ilgili dusincelerini siniflandirmak amaciyla ilgili literattr
taranarak (Erbay & Durmusoglu Saltali, 2012; Kogyigit, 2014; Kogyigit & Basara Baydilek, 2015; Pilten &
Pilten, 2013; Tugrul et al. 2014; Yilmaz, 2019), arastirmacilar tarafindan yari yapilandiriimis gériisme
formu olusturulmustur. Verilerin toplanmasinda bir dizi yol takip edilmistir. Takip edilen asamalar Sekil
1’de sunulmustur.

I ~
~
Velilerden calisma icin izin Fotograf cekimi ve gizimlerin ) o )
alinmasi bitiminde (5 hafta) cocuklarla Elde edilen gérismelerin
goriismelerin yapiimasi yaziya aktariimasi
-~ E— ~ L

J

Ev ziyareti ile galismanin

amacinin veliye agiklanmasi R
Cocuklara galisma siresince Verilerin igerik analizine tabi
yapacaklari goérevlerin tutulmasi, gegerlik ve
verilmesi guvenirlik analizi
N
Ev ziyareti ile gocuklarla
tanigma ve oyunlar oynama Calismanin gergeklestirilmesi -
(Gliven duygusu kazandirma) { icin cocuklardan onay alinmasi w { Bulgularin sunulmasi

Sekil 1. Verilerin toplanmasi ve analizi asamasinda izlenen sireg.

Oncelikle, gocuklarin ailelerinden galisma igin izin alinmistir. Calisma verileri toplanmaya baslamadan
once, cocuklarin evlerine iki kez ev ziyareti gergeklestirilmistir. Bu ziyaretlerin ilkinde, annelere
calismanin amaci ve izlenecek sire¢ hakkinda bilgi verilmis, ayrica cocuklarla ¢alisma hakkinda
konusulmus ve calismanin yapilabilecegine dair onay alinmistir. ikinci ev ziyareti, cocuklarin calisma
slirecinde kendilerini daha iyi hissetmeleri ve rahat ifade etmeleri amaciyla gercgeklestirilmistir. Bu
ziyarette cocuklarla tanisiimis, arastirmaciya alismasini saglamak amaciyla oyun oynanmistir. Gerekli
alisma ve gilivenin olusmasina kanaat getirildikten sonra galismaya baslanmistir. Calisma kapsaminda
cocuklara her hafta bir tane olmak lizere doért hafta stirecek gorevler verilmistir. Bu gorevler sunlardir;

1.Hafta: Okulda oyun olan bir seyin/durumun fotografini cekmeleri istenmistir.

2.Hafta: Okulda oyun olmayan bir seyin/durumun fotografini cekmeleri istenmistir.
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3.Hafta: Okul disinda oyun olan bir seyin/durumun fotografini cekmeleri istenmistir.
4.Hafta: Okul disinda oyun olmayan bir seyin/durumun fotografini gekmeleri istenmistir.

Cocuklar kendilerine verilen bu gorevleri yerine getirip, fotograf g¢ekimlerini tamamladiktan sonra,
gocuklardan “oyun oldugunu disindGgu bir seyin/durum”un ve “oyun olmadigini dusiindGgu bir
seyin/durum”un resmini ¢izmeleri istenmistir. Arastirmaya iliskin veri toplama slreci, alti hafta
sirmastir. Cizimler tamamladiktan sonra cocuklarla ilk olarak ¢ekmis olduklari fotograflar, ardindan
¢izmis olduklari resimler hakkinda gortismeler yapilmistir. Gériismeler esnasinda ¢ocuklara asagidaki
sorular yoneltilmistir:

1. Bana bu fotografi/gizimi anlatir misin?

2. Burasl neresi?

3. Bunlar kim?

4. Onlar ne yapiyorlar?

5. Onlar nasil hissediyorlar?

6. Neden bu fotograf/¢izimin oyun oldugunu dusindin/disinmedin?

Gorusme esnasinda, arastirmacilar ve ¢ocuklar arasinda gecen diyaloglar veri kaybinin yasanmamasi
amaciyla ailenin bilgisi dahilinde ses kayit cihazi ile kaydedilmistir.

Verilerin Analizi

Cocuklarin oyun algilarini tespit etmek amaciyla gercgeklestirilen ¢alismada; ilk olarak ¢ocuklarin okul
icinde ve okul disinda oyun oldugunu ve oyun olmadigini dislindikleri durumlara iliskin g¢ektikleri
fotograflar ve yaptiklar gizimler icerik analizine tabi tutulmustur. Bu analiz tlr{; birbirine benzeyen
verileri belirli kavramlar ve temalar c¢ercevesinde bir araya getirmek ve bunlar okuyucunun
anlayabilecegi bir bicimde dlzenleyerek yorumlamaktir (Yildirrm & Simsek, 2011). Veriler analiz
edilirken; oyun kavraminin bilesenlerinin neler olduguna iliskin literatlir taramasi yapilmistir. Veri
analizinin Ug¢ bilesen altinda incelenmesine arastirmacilar tarafindan karar verilmistir. Bu bilesenler
oyunun yapisal Ozellikleri (rekabet, materyal, belirli zaman ve mekan, kurallar icermesi, hareketlilik
olmasi, bireysel/grupla olmasi, egitim amagl olmamasi, mis gibi oyun), oyunun duyussal 6zellikleri
(mutluluk verici/eglenceli olmasi), ahlaki 6zellikler agisindan oyun (sportmenlik, otoriteye itaat) olarak
belirlenmistir. Elde edilen bulgular sunulurken arastirmaya katilan ¢ocuklarin gergek isimleri yerine kod
isimler kullanilmistir.

Gegerlik ve Giivenirlik

Okul 6ncesi ve 1. Sinif gocuklarinin oyun algilarini tespit etmek amaciyla gergeklestirilen ¢alismada;
veri toplama sireci ve verilerin analizine iliskin bir takim dnlemler alinmistir. Bu 6nlemler ¢alismada elde
edilen bulgularin gecgerlik ve glivenirligine kanit saglamaya hizmet etmektedir. Gegerlik ve givenirlik;
inandiricihk, transfer edilebilirlik, glvenilmeye laylk olma ve onaylanabilirlik kavramlari ile
actklanmaktadir (Brantlinger, Jimenez, Klingner, Pugach & Richardson, 2005; Creswell, 2014; Merriam,
2009; Yin, 2014).

Calismanin i¢ gecerligini test etmek amaciyla, ¢alismada kullanilmak tizere arastirmacilar tarafindan
hazirlanan gérisme formu icin uygulama 6ncesinde uzman (Okul 6ncesi ve beden egitimi ve spor
alaninda oyun lzerine galismalara sahip) goéruslerine basvurulmustur. Onlardan gelen dondtler dikkate
alinmis, yari yapilandiriimis gortiisme formu hazirlanmistir. Uygulamalar esnasinda cocuklarla uzun
zaman gegirilmis, cocuklar ile arastirmaci arasinda gliven duygusu olusturulmustur. Ayrica, bulgular
sunulurken ¢ocuklarin géruslerine yer verilmistir.

Dis gecerlik icin arastirmanin modeli, verilerin toplanmasi ve analizi, bulgularin olusturulmasi
asamalari ayrintili olarak agiklanmistir. Katihmcilarin segiminde, arastirmanin amacina hizmet eden farkli
egitim kademelerinde 6grenim gorev ve farkli cinsiyetten ¢ocuklar ¢alisma grubuna dahil edilmistir.
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Arastirmanin glvenirligini saglamak icin, arastirmada ulasilan kavramsal kategorilerin altinda verilen
kodlarin, s6z konusu kavramsal kategorileri temsil edip etmedigini teyit etmek amaciyla iki
arastirmacinin kodlari ve kodlara iliskin kategorileri karsilastirilmistir (Kurt & Ekici, 2013). Mevcut
¢alismada kodlama uygulamalarinin giivenirligi icin, (Miles ve Huberman, 1994) tarafindan ortaya konan
arastirmacilar arasindaki uzlasma korelasyon katsayisi; [GOrus Birligi/(Gorus Birligi+Gorus Ayrilig) x100]
formala kullaniimistir. Bunlarin her biri, dikkatle Gzerinde durulmasi gereken, gecerli ve glvenilir veri
toplamada olduk¢a 6nemli yeri olan asamalardir (Yildirrm & Simsek, 2011). Verilen esitligin
kullanilmasiyla, kodlama siirecine iliskin uzlasma korelasyon katsayisi % 95.00 olarak belirlenmistir.
Guvenirlik hesaplamasindaki uyusum yiizdesi % 70.00 oldugunda givenirlik ylizdesine ulasiimis kabul
edilir (Yildirm & Simsek, 2011). Guvenirlik analizinin sonucunun . 70 Uzerinde ¢ikmasi elde edilen
bulgularin giivenilir oldugunu ortaya koymaktadir. Elde edilen bulgularin gegerlik ve glivenirligine dair
yapilan uygulamalara Tablo 2’de yer verilmistir.

Tablo 2.
Arastirmanin Gegerlik ve Giivenirligi ile ilgili Uygulamalar.

Gegerlik i¢ Gegerlik Uzman gorislerinin alinmasi
Dogrudan alintiya yer verme
Farkh veri toplama araglari kullanma (Veri ¢esitlemesi)
Katilmcilarla uzun zaman gegirme (Yaklasik alti hafta)
Dis Gegerlik Veri toplama sirecinin agiklanmasi
Veri analiz slirecinin ayrintili sunulmasi
Calisma grubunun o6zelliklerinin belirtilmesi
Kullanilan yontemin segilme nedeninin agiklanmasi

Giivenirlik ¢ Guvenirlik Veri kaybinin 8nlenmesi amaciyla kayit cihazi kullanimi
Verilerin elde edilmesinde katilimciya uygun ortam saglama
Dis Glvenirlik Verilerin amaca uygun sekilde sunulmasi
Veriler arasinda tutarhligin saglanmasi

(Merriam, 2009; Patton, 2014; Turn(ikli, 2000; Yildirim, 2010)

Tablo 2’de, arastirma amacina hizmet eden 6lgme araglarinin (fotograf, cizim, gériisme) hazirlanma
ve uygulanma asamasinda gecerli ve gilvenilir bulgu elde etmek amaciyla dikkat edilen unsurlara yer
verilmistir.

Bulgular

Arastirmanin bu bélimiinde “Oyun nedir?” ve “Oyun ne degildir?” sorularina iliskin cocuklarin vermis
oldugu cevaplara yer verilmistir. Bulgularin sunumunda, oyun kavraminin ne olduguna iliskin ¢cocuklarin
cektikleri fotograf ve vyaptiklar gizimler sonucunda elde edilen benzerlik ve farkhliklara sira ile
deginilmistir. Katilimcilarin “Oyun nedir?” ve “Oyun ne degildir?” sorularina yonelik cektikleri
fotograflarin ve yaptiklari ¢izimlerin analizi sonucunda elde edilen kategoriler Tablo 3’de gosterilmistir.

Tablo 3 dikkate alindiginda, katiimcilarin “Oyun nedir ve oyun ne degildir?” sorusuna iliskin yer
verdikleri cevaplar “Oyunun yapisal oOzellikleri”, “Oyunun duyussal Ozellikleri” ve “Ahlaki ozellikler
acisindan oyun” olmak Uzere Ug¢ tema altinda incelendigi goriilmektedir. Bu temalarin olusturulmasinda,
alanyazindan (Einarsdottir, 2014a; Einarsdottir, 2010; Einarsdottira, 2014b; Giren, 2016; Kogyigit &
Basara Baydilek, 2015; Pilten & Pilten, 2013; Wing, 1995; Yilmaz, 2019) faydalaniimistir. Elde edilen
sonuglar incelendiginde, arastirmaya iliskin okul 6ncesi ve 1. sinif gocuklarinin oyuna iliskin oldukca sinirh
sayida farkli ozelliklere (-mis gibi oyun, otoriteye itaat ve sportmenlik) degindikleri goértlmustir. Bu
farklihk ve benzerlikler sirasiyla asagida sunulmustur.

Okuldncesi ve 1. Sinif Cocuklarinin Oyun Kavramina iliskin Sahip Olduklari Benzerlikler

Oyunun yapisal ézellikleri: Cocuklarin verdikleri cevaplar incelendiginde, bir etkinligin oyun
olabilmesi igin icerisinde “rekabet, hareketlilik ve materyal barindirmasi, belirli zaman ve mekan da
oynanmasi, belirli kurallar icermesi, bireysel ya da grupla oynanabilmesi ve egitim amacl olarak
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gerceklestiriimemesi” gerektigine degindikleri gorilmustir. Cocuklarin ayrica, “mis gibi yapma”
davranigina yer verdikleri saptanmigtir. Oyunun yapisal 6zelliklerine iliskin cocuklarin ortaya koyduklari
ozelliklere ait 6rnek ifadeler sirasiyla agagida verilmistir.

Tablo 3.

Katilimcilarin Oyun Algilari.

Kategori Kavramlar
Oyuna iliskin ~ Oyunun Yapisal Ozellikleri Rekabet
Alg Materyal

Belirli zaman ve mekan
Kurallar icermesi
Hareketliligin olmasi
Bireysel/Grupla olmasi
Egitim amach degildir

Mis gibi oyun
Oyunun Duyussal Ozellikleri Mutluluk verici/Eglenceli olmasi
Ahlaki Ozellikleri Agisindan Sportmenlik
Oyun Otoriteye itaat

Rekabet: Katilimcilardan okuldncesi cocugu olan Elif ve 1. Sinif 6grencileri olan Ali ile Ayse’nin, “Oyun
nedir?” sorusuna iligkin yaptiklari ¢izim ve gektikleri fotograflarda oyunun igerisinde rekabet, kazanma ve
kaybetme kavramlarina vurgu yaptiklari tespit edilmistir. Bu kavramlara iliskin Ali’nin gorisi soyledir:

Arastirmaci: “Bu resimde ne ¢izdin bana anlatir misin?”

Ali: “Burada c¢ocuklar futbol oynuyor.”

Arastirmaci: “Bunlar kim?”

Ali: “Futbolcular”

Arastirmaci: “Ne yapiyorlar?”

Ali: “Mac yapiyorlar.”

Arastirmaci: “Magta ne olmusg?”

Ali: “Besiktas Vodafone Arena Stadinda Besiktas ile Antalyaspor mag¢ yapmis, Besiktas 10’a bir
yenmis.”

Katihmcilardan 1. sinif cocuklarindan Ayse’nin okulda oyun oldugunu diisindiga bir seyin fotografini
cek gorevine iliskin gektigi fotograf (Sekil 2) ve yaptigi agiklama soyledir:

Sekil 2. Okulda oyun olan.

Arastirmaci: “Bana bu fotografta neler oldugunu anlatir misin?”

Ayse: “Bu bir oyun. Bunlar benim arkadaslarim. Onlar oyun oynuyorlar.”
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Arastirmaci: “Bunun neden bir oyun oldugunu distniyorsun?”

Ayse: “Burada cizgili bir sey var bulmaca gibi. Cizgileri takip ediyoruz. Ortaya en 6nce gelen

kazaniyor.”

Okul 6ncesi gocugu olan Elif'in, oyun ile ilgili ¢izdigi resme iliskin yaptig agiklamada yine rekabet
unsurlarindan olan kazanma ve kaybetme duygusuna degindigi gérilmustiir.

Arastirmaci: “Okulda da oyun oynuyor musunuz?“

Elif: “Evet, oynuyoruz.”

Arastirmaci: “Okulda mesela neler oynuyorsunuz?”

Elif: “Ogretmen topu atiyor, kim tutarsa o kazaniyor.”

Materyal: Oyunun yapisal ozelliklerinde yer alan kavramlardan ikincisi “materyal” kullanimidir.
Katihmcilardan okul 6ncesi cocugu olan Mehmet ve 1. sinif cocugu olan Ayse’nin, konuya iliskin yaptiklari
¢izim ve cektikleri fotograflarda oyunun igerisinde materyallere vurgu yaptiklari gorilmustir. Okul
oncesi ¢ocugu olan Mehmet, ¢ekmis oldugu fotografta bilyelere yer vermis, “oyunun materyallerle
yapilan bir etkinlik olduguna” deginmistir. Benzer sekilde, Ayse’nin oyun ile ilgili cektigi fotografta da
benzer unsurlara yer verildigi goriilmastar.

Arastirmaci: “Bana bu resimde neler oldugunu anlatir misin?”

Ayse: “Burada kizlar var. Geziyorlar. Bulut var ve glines var. Parka gidiyorlar. Parka oyun
oynayacaklar. Daha gitmedikleri igin oyun degil.”

Arastirmaci: “Peki gidince ne yapacaklar?”

Ayse: “Oyun oynayacaklar.”

Arastirmaci: “Nasil bir oyun oynayacaklar?”

Ayse: “Parkta tahterevalliye binecekler. ip atlayacaklar.”

Oyunda materyalin yer almasina iliskin bir diger gorts de 1.sinif cocugu Ali'ye aittir. Ali'nin “okul
disinda oyun oldugunu disindigin bir seyin fotografini cek” gérevinde ¢ekmis oldugu fotografa iliskin
gorsel asagida sunulmustur. Bu fotograf ile ilgili yapilan goriismede, arastirmaci Ali’den fotografi
anlatmasini istemistir. Ali de arkadaslarinin oynadig “arabacilik” oyununda bahsetmistir. Bu oyunu,
oyuncak arabalarla oynadiklarini anlatmistir. Ardindan, arastirmaci “Oyun oynamak igin oyuncak mi
gerekir?” sorusunu ydneltmis ve “Evet gerekir” cevabini almistir.

Belirli zaman ve mekdn: Oyunun yapisal 6zelliklerinde yer alan kavramlardan bir digeri “oyunun
belirli zaman ve mekan dahilinde oynanmasi”dir. Bu kategoriye iliskin ¢cocuklarin ifadelerine asagida yer
verilmistir.

Arastirmaci: “Ali bana ¢ekmis oldugun bu fotografi anlatir misin?” (Sekil 4)

Ali: “Bunlar yakar top oynuyorlar, egleniyorlar.”

Arastirmaci: “Burasi neresi?”

Ali: “Okulun bahcesi. Ogle arasindayiz.”

Arastirmaci: “Genelde 6glen arasinda mi oynuyorsunuz?”

Ali: “Hihi. Teneffiislerde oynuyoruz bir de.”

Arastirmaci: “Neden?”

Ali: “Derste oyun oynarsak 6gretmenimiz kiziyor”

Arastirmaci: “Peki sence oyun ne zaman oynanir?”

Ali: “Glizel bir havada oynanir, glinesli ve acik havada, ¢cimli ve yesillik olan yerde oynanir.”
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Sekil 3. Okul disinda oyun olan.

Sekil 4. Okulda oyun olan.

ilkokul birinci sinif dgrencisi olan Ayse de Ali ile benzer ifadelere yer vermis, ders bitmeden oyun
oynanmayacagini, oyunun teneffliste oynanacagini vurgulamistir.

Elif'in “okulda oyun olmayan bir seyin resmini ¢iz” gorevine iliskin yaptigi giziminde oyunun belirli
zaman ve mekanda oynanacagina degindigi gorilmustir. Bu gizime iliskin arastirmaci ve Elif arasinda
gecen diyalog asagida verilmistir:

Arastirmaci: “Bana gizmis oldugun bu resmi anlatir misin?”

Elif: “Burasi bir okul. Burada ¢ocuk ders calisiyor, tahtaya bir seyler yaziyor.”

Arastirmaci: “Bunun neden oyun olmadigini disiiniiyorsun?”

Elif: “Burasi okul burada oyun olmaz, ders olur.”

Kurallarin olmasi: Oyunun yapisal 6zelliklerinde yer alan kavramlardan bir digeri “oyunun kurallar
icermesi”dir. Bu kategoriye iliskin cocuklarin ifadelerine asagida yer verilmistir.

ilkokul 1. sinif cocugu olan Ali, “oyunda kurallarin oldugunu, kurallara uyulmadigi takdirde oyunun
karisabilecegini” belirtmistir. Konuya iliskin arastirmaci ve Ali’nin arasinda gegen diyalog soyledir:

Arastirmaci: “Oyunun kurallari var midir?”

Ali: “Evet. Mesela yakar topta beni vur beni vur diye bagiriimamal.”

Arastirmaci: “Peki kurallar uyulmazsa ne olur?”

Ali: “Herkes birbirini iter, oyun bozulur, yere duserler, dizleri kanar, kural olmazsa oyundan zevk
almazlar.”
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Ayrica, okul 6ncesi ¢cocuklarindan Mehmet ise, oyunda kurallarin olduguna iliskin sdyle bir agiklama
yapmistir.

Arastirmaci: “Cizmis oldugun bu resmi bana anlatir misin?”

Mehmet: “Bunlar benim arkadaslarim kovalamaca oynuyorlar.”

Arastirmaci: “Nasil bir oyun?”

Mehmet: “Sirayla herkes birbirini yakaliyor.”

Hareketlilik: Oyunun yapisal Ozelliklerinde yer alan kavramlardan digeri “hareketlilik”tir. Bu
kategoriye iliskin cocuklarin ifadelerine asagida yer verilmistir.

Okul 6ncesi cocugu Mehmet ve 1. sinif cocugu Ali, bir etkinligin oyun olabilmesi icin icerisinde
hareketlilik olmasinin gerekliliginden su sozlerle bahsetmistir:

Arastirmaci: “Okulda oyun oynuyor musun?”
Mehmet: “Evet.”
Arastirma: “En sevdigin oyunlar hangileri?”

Mehmet: “Saklambag, zambak zumbak, sandalye kapmaca, kovalamaca.”
Arastirmaci: “Neden?”

Mehmet: “Cuinki kosuyoruz.”

1. sinif cocugu olan Ali'nin “okulda oyun olmayan bir seyin fotografini cek” goérevine iliskin cektigi
fotograf verilmistir. Ali’nin fotografa iliskin aciklamasi su sekildedir:

Arastirmaci: “Bu fotografi anlatir misin?” (Sekil 5)
Ali: “Burasi bizim sinif. Su an teneffusteyiz.”
Arastirmaci: “Neden bu fotografi ¢ektin?”

Ali: “Clnk{ oyun olmayan bir sey ¢ek dedin ben de bunu ¢ektim, sinifta oyun olmaz.”
Arastirmaci: “Neden?”

Ali: “Clnki{ 6gretmenin masasi dagilir kagitlar kaybolur.”
Arastirmaci: “Peki oyun olmasi icin ne gerekirdi?”

Ali: “Sinifta arkadaslarim oynamiyor. Eger kosabilselerdi oyun olurdu.”

Sekil 5. Okulda oyun olmayan.

Egitim amagh olmamasi: Oyunun yapisal 6zelliklerinde yer alan kavramlardan digeri “egitim amach
olmamasi”dir. Bu kategoriye iliskin cocuklarin ifadelerine asagida yer verilmistir.

Katihmcilardan 1. Sinif 6grencisi Ayse’nin “okulda oyun olmayan bir seyin fotografini cek” gérevine
iliskin cektigi fotograf (Sekil 6) ve yaptigi aciklamaya asagida yer verilmistir:
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Arastirmaci: “Bu fotografi bana anlatir misin?”
Ayse: “Burasi benin okulum. Parmak kaldiriyorlar onu ¢ektim.”

Arastirmaci: “Senden okulda oyun olmadigini disiindiigiin bir seyin fotografini gekmeni istemistim.
Neden bunu ¢ektin?”

Ayse: “Cunki burada ders yapiyorlar. Derste oyun olmaz.”
Arastirmaci: “Neden?”

Ayse: “Cuinkii bir seyler yazamayiz. Ogretmen tahtayi siler, yetisemeyiz.”

JIEIVEYYYY

Sekil 6. Okulda oyun olmayan.

Okul 6ncesi ¢ocugu olan Elif'in “okulda oyun olmayan bir seyin fotografini cek” gorevine iliskin yaptig
cizimine ait aciklamasina asagida yer verilmistir:

Arastirmaci: “Bana bu resmi anlatir misin? Burasi neresi?”

Elif: “Okul, burada ders yapiyorlar.”

Arastirmaci: “Okulda oyun oynanmaz mi?”

Elif: “Oynanir, ama derste oynanmaz, derste ders yapilir.”

Arastirmaci: “Derste ne yapiyorsunuz? Cocuklar derste ne yapar?”

Elif: “Sessiz dururlar.”

Arastirmaci: “Peki oyunda nasildir?”

Elif: “isterlerse konusurlar.”

Bireysel/Grupla oyunun oynanmasi: Okul 6ncesi ¢cocugu olan Mehmet ve 1. Sinif 6grencisi Ayse,
oyunun bireysel ya da grupla oynanabilecegini, fakat grupla yapilan etkinliklerin daha eglenceli
olabilecegini belirtmislerdir. Mehmet’in “okul disinda oyun olan bir sey ¢ek” gorevine iliskin cektigi
fotograf ve yaptigi agiklamaya asagida yer verilmistir:

Arastirmaci: “Bilyelerle oyun oynuyor musun?”

Mehmet: “Evet.”

Arastirmaci: “Nasil oynuyorsun, tek basina mi?”

Mehmet: “Evet bazen de gocuklarla. Cocuklarla daha zevkli oluyor.”

Arastirmaci: “Bilye nasil oynaniyor?”

Mehmet: “Soyle.” (Eli ile gbsterir)
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ilkokul 1. sinif grencisi olan Ayse ve Ali de tek basina oynamaktan zevk alinmadigini, arkadaslariyla
oyun oynarken eglendiklerini, yalnizken sikildiklarini ifade etmislerdir. Ali'nin “okul disinda oyun olan bir
sey cek” gorevine iliskin ¢ektigi fotografa (Sekil 2) ait yaptigi agiklamaya asagida yer verilmistir:

Arastirmaci: “Bu fotograflari bana anlatir misin?”

Ali: “Burasi babaannemlerin evi, kuzenimle araba oynuyoruz.”

Arastirmaci: “Oyun oynarken burada ne hissediyorsunuz.”

Ali: “Egleniyorum.”

Arastirmaci: “Bu oyunu oynamaya nasil karar verdiniz?”

Ali: “Kuzenim bana araba almisti. Hadi birlikte oyun oynayalim dedik.”

Arastirmaci: “Peki sen oyunu tek basina mi yoksa baskalari ile birlikte mi oynuyorsun?”

Ali: “Birileriyle oyun oynamayi daha ¢ok seviyorum.”

Arastirmaci: “Neden?”

Ali: “Onlarla oynayinca oyun daha zevkli oluyor. Ben de oyun da oldugumu hissediyorum.”

Oyunun duyussal 6zellikleri: Oyunun mutluluk verici/ eglenceli olmasi oyunun duyussal 6zelligini
temsil etmektedir. Yapilan gorismeler sonucunda, calismaya katilan tim c¢ocuklarin oyunu mutluluk
verici ve eglendirici bir etkinlik olarak goérdiikleri tespit edilmistir. Cocuklarin ifadelerine iliskin 6rnekler
asagida sunulmustur:

Ali oyun oldugunu disindigi bir gizim yapmis ve giziminde bir futbol magina yer vermistir. Ali’nin

konuya iliskin agiklamasi su sekildedir:

Arastirmaci: “Bunun neden oyun oldugunu distniyorsun?”

Ali: “Futbolu sevdigim icin, oyun oldugunu da biliyorum, o yiizden bunu ¢izmek istedim. Topla
oynaniyor, hem de zevk aliyorsun.”

Arastirmaci: “Burada futbolcular nasil hissediyorlar?”

Ali: “Burada hepsi tartisiyor ben kazanacagim diye.”

Arastirmaci: “Peki, oyunda kazanmak ve kaybetmek mi var?”

Ali: “Evet, ama onlar yenilse bile eglendikleri icin mutlu oluyorlar. Bu yiizden bu bir oyun.”

Yapmis oldugu ¢iziminde marakasa yer veren okul éncesi cocugu Mehmet, oyun oynarken eglendigini
su sozlerle ifade etmistir: “...marakasla oynamak mutlu hissettir. Bazen de Gzgiin hissettirir (kirilirsa).”
Okul Oncesi ve 1. Sinif Cocuklarinin Oyun Kavramina iliskin Sahip Olduklari Farkliliklar

Okul 6ncesi ve 1. Sinif cocuklarinin oyun kavramina yénelik sahip olduklari farklliklar, oyunun yapisal
ozelliklerinden “mis gibi oyun”, ahlaki gelisim agisindan oyun kategorisinden “sportmenlik” ve “otoriteye
itaat”tir.

Oyunun yapisal ézellikleri: Oyun kavraminin vyapisal Ozellikleri arasinda —mis gibi oyun vyer
almaktadir. Okul 6ncesi cocuklarindan Mehmet ¢ekmis oldugu bir fotografta oyun oynayan arkadaslarina
yer vermistir. Fotografi anlatmasi istendiginde ise asagidaki diyalogun arastirmaci ile ¢ocuk arasinda
gectigi gortlmustir.

Mehmet: “Biraz 6nce erkeklerle evcilik oynadik.”

Arastirmaci: “Nasil bir oyundu?”

Mehmet: “Herkes katildi. Bardaklarin igine ¢ay doldurup ictik.”

Arastirmaci: “Gergekten ¢ay mi vardi bardaklarin igcinde?”

Mehmet: “Hayir. Oyundan oyundan...”

Ahlaki é6zellikleri agisindan oyun: Oyunun ahlaki 6zellikleri arasinda sportmenlik ve otoriteye itaat
kavramlari yer almaktadir. Bu kavramlardan ilki sportmenliktir. “Okulda oyun olmayan bir seyin
fotografini cek” gorevine iliskin okul 6ncesi ¢cocugu olan Mehmet‘in bos bir drama salonun fotografini
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cektigi gortilmis. Ardindan, arastirmaci tarafindan bunun neden oyun olmadigi sorulmustur. Mehmet su
cevabi vermistir: “Bunlar oturma minderleri. Bu minderlerle oyun oynanmaz. Minderleri birbirimize
vurdugumuzda karsimizdakine zarar verebiliriz” cevabi alinmistir. Ahaki 6zellikleri agisindan oyuna ait
diger kavram otoriteye itaattir. Galismaya katilan okul &ncesi ¢ocuklarindan Mehmet ve Elif, bir
otoritenin varligi s6z konusu oldugunda, onlara itaat ettiklerini ve onlarin koyduklari kurallara uymayi
tercih ettiklerini belirtmislerdir. Bu konu ile ilgili olarak arastirmaci ve Mehmet arasinda gegen diyalog su
sekildedir:

Arastirmaci: “Oyun oynarken 6gretmen ne yapmanizi sdylediginde “mi mutlu oluyorsun, yoksa
kendin istedigini yapinca mi?”

Mehmet: “Ogretmen sdyleyince.”

Arastirmaci: “Neden?”

Mehmet: “O zaman 6gretmenin sézlinu dinlemis gibi oluyorum.”
Elif'in de konuya iliskin agiklamasi su sekilde olmustur:
Arastirmaci: “Oyun oynarken kural gerekli mi?”

Elif: “Evet.”

Arastirmaci: “Neden gerekli?”

Elif: “Hakem gorirse kirmizi kart verir.”

Arastirmaci: “Peki hakem beni gormedi, fakat ben hile yaptim. O zaman kurallara uymazsam olur
mu?”

Elif: “Hayir. Biri belki gormis hakeme séylemistir.”

Tartisma, Sonug ve Oneriler

Okul oncesi ve 1. sinif cocuklarinin oyun kavramina yonelik algilarini tespit etmek amaciyla
gerceklestirilen g¢alismada; oyunun yapisal 6zellikleri, oyunun duyussal 6zellikleri ve ahlaki 6zellikleri
acisindan oyun olmak (zere (¢ kategori elde edilmistir. Bu kategorilerden ilki olan oyunun yapisal
ozellikleri incelendiginde, okul ©ncesi ve 1. sinif g¢ocuklarinin oyuna dair yaptiklari tanimlamalarin
“rekabet, materyal, belirli zaman ve mekan, kurallar ve hareketlilik, bireysel ya da grupla halinde oyun ve
egitim amacli olmama” kavramlari icerdigi gérilmustir. Oyunun kurallar icermesinin, bir etkinligin oyun
olarak tanimlanmasinda etkili oldugu mevcut calismada saptanmistir. Calismada, okul 0©ncesi
cocuklarindan birisi arkadaslarinin kovalamaca oynadigini, herkesin belirli bir siraya gére ebe oldugunu
ifade ederken; 1. sinif ¢ocugu ise oyunun kurallarinin oldugunu, kurallarin oyunun butinlGgina
sagladigini ve kargasayi 6nledigini belirtmistir. Oyunun tanimi dikkate alindiginda, oyunun kurallar iceren
bir etkinlik oldugu soylenebilir. Huizinga'a (1995) gore, oyun isteyerek ve kuralli olarak belirli zaman ve
mekanda yapilan faaliyetler biitinidir. Metin Aslan, Simer, Taskin ve Emil (2015) 6grencilerin oyun
kavramina yonelik algilarini inceledikleri ¢calismada; oyunun kurallarinin oldugu, kurallara uymayanlarin
oyundan elenecegi bulgusu elde edilmistir. Wong, Wang ve Cheng (2011) de okul éncesi ¢ocuklari ile
ilkokul 6grencilerinin oyun algilarini inceledikleri ¢alismada, ilkokul ¢ocuklarinin kural temelli oyunlara
degindikleri gérilmdistir.

Mevcut calismada, ¢ocuklarin oyunun yapisal 6zelliklerinden birisinin de hareketlilik oldugunu
belirttikleri saptanmistir. Benzer sekilde, Rothlein ve Brett'in (1987) yaptiklari arastirmada, ¢ocuklara
“Oyun kelimesini soyledigimde ne anliyorsun?” sorusunu yoneltilmis ve ¢ocuklardan kosma, bisiklet
siirme, sallanma gibi hareketlilik iceren etkinliklerin oyun olabilecegi cevabini almistir. Benzer sekilde,
Miller ve Kuhaneck'in (2008) yaptiklari calismada, ¢ocuklarin hareket imkani veren aktiviteleri oyun
olarak tanimladiklari tespit edilmistir. Kogyigit ve Basara Baydilek'in (2015) yaptiklari ¢alismada, bir
etkinligin oyun olarak tanimlanmasinda hareketliligin olmazsa olmaz bir unsur olduguna degindikleri
gorilmistur. Karrby (1989) ise ¢ocuklarin oyun algilarini inceledigi ¢alismasinda, ¢ocuklarin kendilerini
hareketsiz kilan etkinlikleri oyun olarak degerlendirmediklerini saptamistir.

972



Aynur YILMAZ, Sengiil PALA — Pegem Egitim ve Ogretim Dergisi, 9(3), 2019, 945-978

Mevcut ¢alismada, cocuklarin oyunun yapisal 6zelliklerinden biri olarak oyunun materyal icermesi
oldugunu ifade ettikleri tespit edilmistir. Ersan (2006), okul 6ncesi donem g¢ocuklarinin oyun ve is farkina
dair algilarini inceledigi calismasinda, cocuklara karisik olarak fotograflar gosterilip, onlar arasindan oyun
oldugunu distndukleri fotograflari segmeleri istendiginde ¢ocuklarin sectikleri fotograflardan iginde
oyuncak bulunan fotograflari oyun olarak tanimladiklarini ifade etmistir. Benzer sekilde, Kogyigit ve
Basara Baydilek (2015) yaptiklari ¢alismada, bir etkinligin oyun olarak tanimlanabilmesi igin oyuncagin
gerekli oldugu saptanmistir.

Rubin, Fein ve Vandenberg (1983) goére, yapilan bir aktivitenin oyun olarak adlandiriimasinda igsel
motivasyon silireg, gonilli katihm olmasi 6nemli etkenlerdir. Driscoll ve Nagel'e (2005) gore,
O0gretmenin belirleyip yonettigi ve ¢ogu zaman da sessiz olmayi gerektiren etkinlikler oyun olarak
degerlendirilmemistir. Benzer sekilde, Chapparo ve Hooper (2002) yapmis olduklari galismada,
ogretmenler tarafindan bir seyin yapilmasi gerekiyorsa, bu durumun cocuklar tarafindan is olarak
tanimlandig1 gorilmustir. Baska ¢alismalarda ¢ocuklar, yetiskinlerin ¢ok az katildiklari ya da hig katilim
saglamadiklari, kendilerinin aktif olarak yer aldiklari etkinlikleri oyun olarak belirttikleri tespit edilmistir (
Howard, Jenvey & Hill, 2006; Linklater, 2006; Robson, 1993; Wing, 1995; Yan, Yuejuan & Hongfen, 2005).

Oyunun yapisal ozelliklerinden bir digeri de rekabet kavramidir. Mevcut c¢alismada, ¢ocuklarin
yaptiklari ¢izim ve c¢ektikleri fotograflar géz 6niine alindiginda, bir etkinligin oyun olarak tanimlanmasina
sebep olan bir diger unsurun da rekabet oldugu tespit edilmistir. Pilten ve Pilten (2013), 7-11 yas
arasindaki c¢ocuklarin oyun ile ilgili algilarina iliskin yaptiklari galismada, mevcut galismanin aksine;
cocuklarin bir etkinlikte rekabette bulunmasinin o etkinligi oyun yapmadigi, bir is ya da ¢alisma olarak
tanimladiklari gorilmisttr. Her iki c¢alismadaki farkliligin, calisma gruplarindaki cocuklarin yas
farkhhgindan kaynaklandigi dusiinilmektedir.

Oyunun yapisal ozelliklerine iliskin bir diger bulgu da oyunun egitim amagli olmamasidir. Pilten ve
Pilten (2013) de ilkokul 1-5. sinif 6grencileri ile yaptiklari ¢alismada, ¢ocuklarin okulda yapilan etkinlikleri
oyun olarak gormediklerini tespit etmislerdir. Bunun sebebi olarak ise okulda yapilan etkinliklerin
o6gretmen tarafindan yonetilen, rekabet gerektiren ve sikici etkinlikler oldugu; bu sebeple bu etkinliklerin
oyun olmadigina degindikleri gorilmastir. Miller ve Kuhaneck'e (2008) gore, bir aktivitenin oyun olarak
kabul edilmesinde yapilan aktivitenin kisilere hareket imkani vermesi gerekmektedir. Baska bir ifade ile
strekli bir mekanda oturmak ve bir seyler yapmak zorunda olunmasi, o aktivitenin oyun olmamasina
sebep olmaktadir. Bu agidan bakildiginda, 6zelikle ilkokul 1. siniftaki formal egitim ortamlarinin gocuklari
belli bir ders siresince pasif bir sekilde ders bitimine kadar sinifta beklemeyi ve 6gretmenin verdigi
gorevleri yerine getirmeyi zorunlu kildigindan dolayi, mevcut ¢alismada gocuklarin egitim ortaminda
(okulda) yapilan etkinlikleri oyun olarak degerlendirmedikleri séylenebilir. Ote yandan, diinyada yer alan
erken cocukluk mifredat ve uygulamalari g6z 6niine alindiginda, oyunun bu programlarin merkezinde
ver aldig1 goérilmektedir. Mevcut ¢alismada, okul dncesi ¢ocuklarinin da birinci sinif cocuklari gibi okulda
oyun oynanmayacagina iliskin yaptiklari benzer vurgu goéz oniline alindiginda, c¢ocuklarin etrafinda
bulunan yetiskin ve diger cocuklarin okul ve oyuna iliskin fikirlerinden etkilenmis olabilecekleri
distintilmektedir. Ayrica, oyuna dair bireylerin sahip oldugu dusiince ve algilar, icinde yasanilan kaltir,
cografya ve zamandan etkilenebilmektedir (Onur & Giiney, 2004).

Oyunun egitim amagh olmamasi, oyunun yapisal ozelliklerine iliskin bir diger bulgudur. Yapilan
calismada, gerek okul 6ncesi gerekse birinci sinif gocuklarinin okulun oyun oynanan bir ortam olmadigini
belirttikleri tespit edilmistir. Cocuklara bunun nedeni soruldugunda “okulda ders yapildigi ve ders
esnasinda sessiz durulmasi gerektigini” belirttikleri gorilmistir. Bu durumun geleneksel egitim
yaklasimlarindan olan sinif icinde 6gretmenin aktif, cocuklarin ise daha pasif bir konuma sahip
olduklarini dislindiirmustiir. Ayrica, ¢ocuklarin bir tanesinin (Ayse) “Neden derste oyun olmaz?”
sorusuna iliskin “Clinkii bir seyler yazamayiz. Ogretmen tahtayi siler, yetisemeyiz” cevabini verdigi
gorulmistir. Cocugun vermis oldugu bu cevap, okul ortamlarinda daha ¢ok erken vyillardan itibaren
cocuklarin devaml olarak bir seyler yetistirmek algisini tasidiklarini disindirmektedir. Mevcut
calismaya benzer sekilde, Tugrul vd. (2014) yaptiklar ¢calismada, okul dncesi cocuklarina “Neler oyun
degildir?” sorusu yoneltmis ve cocuklardan “is yapmak oyun degildir’ cevabini almislardir.
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Arastirmacilar, ¢cocuklara “Neler is yapmaktir?” sorusunu yonelttiklerinde ise ¢ocuklar: “Resim yapmak,
faaliyet yapmak, yazi yazmak, kitap okumak ve ders yapmak” cevaplarini vermislerdir. Verilen bu
cevaplar incelendiginde, her birisinin okul ortaminda ¢ocuklarin yapmis olduklari etkinliklerden olustugu
tespit edilmistir. Mevcut ¢alismada, ¢ocuklara yoneltilen “Okulda neden oyun olmaz?” sorusuna iliskin
ilkokul birinci sinif gocuklarindan Ali ve Ayse’nin ders esnasinda oyun oynandigi takdirde 6gretmenlerinin
kizacagl cevabini verdikleri gorulmistiir. Benzer sekilde, Tugrul vd. (2014) de yaptiklari ¢alismada,
gocuklarin “is yapmazsak dgretmenimiz kizar” cevabini verdikleri belirtilmistir. Bu agidan bakildiginda,
o6gretmenlerin ders esnasinda oyun olmayacagi, derste sadece ders yapilmasi gerektigine dair tutum ve
davranis sergiledikleri, bunun aksi sekilde davrandiklarinda ise gocuklarda 6gretmenlerinin kendilerine
kizacag korkusu tasidiklari gériilmektedir. Bu agidan bakildiginda, 6gretmenlerin sinif iginde geleneksel
egitim metotlarina (Sadik, 2008; Sarigoban, 2005) basvurduklari, ders esnasinda sadece ders ve
akademik basariya odaklandiklari, bununla birlikte alternatif egitim metotlarina basvurmadiklarini
soylemek mimkindir. Pilten ve Pilten (2013), okul donemindeki cocuklarla yaptiklari goriisme
sonucunda ¢ocuklarin okulda yapilan etkinlikleri oyun olarak tanimlamadiklarini ifade etmislerdir. Ayrica,
bu calismada g¢ocuklarin “Okulda neden oyun olmaz?” sorusuna yonelik olarak verdigi bir cevap olan
“Okulda ders galigilir. Bizim dediklerimiz olmuyor” cevabi da yine ilkokullarda gocuklarin degil,
O6gretmenlerin daha aktif bir konumda bulunduklari hakkinda ipucu vermektedir. Driscoll ve Nagel (2005)
yaptiklari ¢calismada, oyun ve ¢alisma arasindaki farki ¢ocuklara sormuslardir ve cevap olarak “ okulda
yapilan is ve etkinliklerin oyun olmadigl” ifadesine ulagmiglardir. Bu durumun sebebine iliskin yaptiklari
actklamada, okulda yapilanlarin 6gretmen temelli etkinlikler iken oyunun gocuk temelli oldugunu
belirttikleri gorilmistir. Benzer sekilde, Wing (1995) de yaptig calismada kigtk siniflardaki cocuklarin
ders icinde yapilan etkinlikleri kendi secimleri olmamasi sebebi ile oyun olarak gérmedikleri, bu tirden
aktiviteleri calisma olarak gérdiikleri sonucuna ulagsmistir. Warash, Root ve Devito Doris (2017) yaptiklari
calismada, ebeveynlerin oyunu degerli bir aktivite olarak gérmekle birlikte, bu degerin ¢ocugun formal
okul hayatina baslamasiyla birlikte azaldigi gorisiini savunduklarini belirtmistir. Bu noktadan
bakildiginda, ebeveynlerin sahip olduklari algilarin ¢ocuklarin algilarini  etkiliyor olabilecegi
distnilmektedir.

Oyunun yapisal o6zelliklerine iliskin bir diger bulgu da —mis gibi oyun (sembolik oyundur) ve okul
oncesi cocuk katihmcilardan bir tanesi, yapilan goériismelerde oyunun sembolik 6zelliklerine atifta
bulunmustur. Piaget’in oyun kuraminda atifta bulundugu sembolik oyun, bu yas dénemine (2-7 yas)
hitap etmektedir. Bu dénemde gocuklar, var olan bir faaliyeti bir nesneden digerine aktarir. Ornegin,
sopay! at gibi, tencere kapagini ise sanki direksiyonmus gibi kullanir. Ya da ¢ocuk baska birinin roliinii
sanki oymus gibi Ustlenir. Ornegin, anne, baba gibi rolleri Gstlenmesi gibi mevcut calismada da okul
oncesi cocugu olan Mehmet, arkadaslari ile yetiskinler gibi bir cay partisine katilmis ve orada arkadaslari
ile bardaklarina ¢ay doldurup i¢mistir.

Cocuklarin verdikleri cevaplardan elde edilen ikinci bulgu, oyunun duyussal 6zellikleri kategorisinin
oyunun mutluluk verici ve eglenceli olmasini icerdigi tespit edilmistir. Lazarus’a gére oyun, kendiliginden
ortaya ¢ikan, hedefi olmayan, mutluluk getiren bir aktivitedir. Tugrul vd. (2014), 6gretmen ve okul dncesi
cocuklarinin oyun algisini inceledikleri ¢alismada, katilimcilarin oyunu eglenmek, giilmek ve sevinmek
olarak niteledikleri tespit edilmistir. Ayrica bu calismada, 6gretmenlerin oyunu az bir miktarda egitici
ozellikler barindirmakla beraber, oyunun temelde eglendirici bir etkinlik olarak tanimladiklari
belirlenmistir. Erbay ve Durmusoglu Saltali (2012) da annelerin, oyuna iliskin algilarini tespit etmek
amaciyla yaptiklari calismada, oyunu eglence ve mutlu olmak olarak nitelendirdikleri gérilmistir. Bu
bulgular dikkate alindiginda, 6gretmenlerin oyuna dair sahip olduklari bu alginin g¢ocuklarin oyun
kavramina iliskin sahip olduklari algiy1 sekillendirebilecekleri seklinde yorumlanabilir. Bronfenbrenner de
ekolojik kuramda cocuklarin yakin cevrelerinde bulunan 6gretmen ve aile gibi kisilerin, ¢ocuklarin
hayatinda etkili olan temel sistemler oldugundan bahsetmektedir. Baska bir ifade ile ailelerin ve
ogretmenlerin gocuklarinin algilarini sekillendirmede aktif bir yere sahip oldugu, bu sebeple ¢ocuklarin
oyuna dair sahip olduklari yargilarin aile ve 6gretmenlerden etkilenmis olabilecegi distnilmektedir.
Rothlein ve Brett (1987) ile Inal, Cagiltay ve Sancar (2005) yaptiklar calismada, ¢ocuklara “Oyun
kelimesinden ne anliyorsunuz?” sorusunu yéneltmis ve ¢ocuklardan oyunu oyun yapan seyin eglenme,
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mutlu olma ve sevdikleri seyleri yapma olarak cevaplandirdiklari gorilmustar. Pilten ve Pilten (2013) de
yaptiklari ¢alismada, ¢ocuklarin sikici olan bir etkinligin oyun olamayacagini belirttikleri gorilmustdr.
Miller ve Kuhaneck'in (2008) de yapmis olduklari ¢alismada, benzer sekilde gocuklarin bir aktivitenin
oyun olarak kabul edilmesindeki temel etkenin oyunun keyif verici 6zellik icermesi oldugu gorilmustur.

Linklater (2006) tarafindan yapilan galismada, ¢ocuklara bir aktiviteyi “Oyun yapan nedir?” sorusu
yoneltilmis, oyunun disarda yapilan aktiviteler oldugu cevabi alinmistir. Kahyaoglu (2014) ise oyuna
yonelik cocuklarin algilarini tespit ettigi calismada, oyunun ic mekanda oynandiginda bir zemin Gzerinde
oynanabilecegi bulgusunu elde etmistir. Yan vd. (2005) yaptiklari ¢alismada, i¢ mekdnda yapilan bir
aktivitenin oyun olarak kabul edilmesinde oyunun ilgi kdsesinde oynanmasinin sart oldugu bulgusuna
ulagsmistir. Chapparo ve Hooper (2002), Linklater (2006), Robson (1993) ve Wing (1995) yaptiklari
¢alismalarda, ¢ocuklarin oyun olmayan, bagka bir ifade ile is olan aktivitelerin sessizlik, sandalye ve masa
Gzerinde oturarak yapma gibi gereklilikleri oldugunu belirttiklerini ifade etmislerdir.

Arastirmanin sonucunda, gerek okul 6ncesi gerekse birinci sinif cocuklarinin oyunun ne olduguna dair
yaptigl tanimlamalar, konu ile ilgili yapilan diger calismalarla benzerlik gosterdigi goérilmustiir. Buna
gore, cocuklar bir etkinligin oyun olmasi icin “rekabet, materyal, belirli zaman ve mekan, kurallar
icermesi, hareketliligin olmasi, bireysel/grupla olmasi, mis gibi oyun”, olmasi gerektigini belirtirken,
oyunun egitim amagli bir etkinlik olmadigini ifade ettikleri goriilmustir.

Arastirmaya iliskin ¢arpici bir sonug, g¢ocuklarin okulda oyun oynanmayacagina iliskin agiklamalari
olmustur. Cocuklarin gerek vyaptiklari gizimlerde, gerekse cektikleri fotograflar yoluyla yapilan
gorismelerde okulu, oyun oynanan bir ortam olarak gérmediklerini belirttikleri gérilmistir. Cocuklar
oyunun disarida, bahcede ya da tenefflste yapilan bir etkinlik olduguna deginmislerdir. Okul 6ncesi
cocuklarindan birisi, okulda oyun oynanabilecegine ancak derste oyunun oynanmadigina deginmistir.
Cocuklar, sinif igcinde oyun oynadiklari takdirde 6gretmenlerin onlara kizacagini ya da oyun oynarken
derste islenenleri kagirabileceklerini belirtmislerdir. Bu bulgular, oyunun egitim sistemi ve 6gretmenler
acisindan pek desteklenmedigi diisiindiirmektedir. Bu sonucun, ¢ocuklarin gelisimleri agisindan zararli
oldugu dusiinllmektedir. Cocuklarin hayatlarinin ayrilmaz bir pargasi olan, onlarin 6grenmelerinde
kolaylastirici roli olan oyunun, egitim sistemi ve 6gretmenler tarafindan onaylanmamasinin, ¢ocuklarin
oyundan yeterince faydalanmamalarina ve ilerleyen zamanlarda oyuna karsi mesafeli durmalarina sebep
olabilecek, bu da oyunun faydalarindan onlari mahrum birakabilecektir. Bu sebeple, ¢ocuklarin oyun
algisinin arastirilmasina ek olarak 6gretmenlerin oyun algilarinin belirlenmesine ve sahip olduklari yanhs
ve eksik bilgilerin giderilmesine yonelik yapilacak egitim programlarinin, 6gretmenlerin oyun algisinin
iyilestirilmesinde, bunun sonucunda da ¢ocuklarin oyundan maksimum diizeyde fayda elde etmelerine
yardimci olacagl dislinilmektedir. Bununla birlikte, gocuklarin hayatinin her alaninda olduk¢a 6nemli
etkileri olan ebeveynlerin de benzer bir egitim programina tabi tutulmasinin, cocuklarin hayatinda
oyunun daha fazla yer almasinda 6nemli oldugu disiiniiimektedir. Diger pek ¢ok konuda oldugu gibi,
herhangi bir konuya iliskin algilarinin icinde yasanilan o toplum ve kiltirden etkilendigi
distnildiginde, oncelikle toplumda yasayan her yas grubundan bireylerle gérlismeler yapilip, bu
bireylerin oyuna yonelik algilari belirlemeye calisiimalidir. Bunlara ek olarak, akademisyenlerin,
egitimciler ve politika yapicilarla bir araya gelmeleri ve oyunun toplum nezdinde daha etkin yer
almasinin saglanmasi adina birlikte calisiimasi énerilmektedir. Ote yandan, egitim uzmanlarinin sosyal
medyada oyun ve oyunun onemi ile ilgili niteliki paylasimlar yapmasinin tesvik edilmesinin, oyunun
o6nemli bir etkinlik oldugunun duyurulmasinda énemli oldugu distiniimektedir.
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