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OZET

Okuma tutumu, bireyin okumaya iligkin sergiledigi olumlu ya da olumsuz tavir ve yaklasimi ifade etmektedir.
Okuma tutumunun belirlenmesi okuyucunun okuma becerisini etkileyen faktorlerin anlagilmasma imkan
saglayacaktir. Bu arastirma, ilkokul dérdiincii sinuf &grencilerinin okuma yonelik tutumlarinin incelenmesi
amaciyla yapilmistir. Okumaya yonelik tutum, okumaktan zevk alma ve akademik okuma alt boyutlarina gore
ele alinmistir. Arastirma 2016-2017 egitim-6gretim yilinda Kirikkale il merkezinde 165 &grencinin katilimiyla
gerceklestirilmistir. Arastirmada veri toplamak i¢in “Okumaya Yonelik Tutum Olgegi” kullanilmigtir. Dortli
likert puanlamaya sahip, 20 maddelik bu &lgegin her &grenci tarafindan cevaplanma siiresi ortalama 30 dakika
siirmiistiir. Verilerin analiz edilmesinde bilgisayar {izerinde istatistik programi kullanilmistir. Yapilan analizler
neticesinde ulagilan sonuglara gore ilkokul doérdiincii sinif 6grencileri okumaya yonelik olumlu tutuma sahiptir.
Ayrica kiz dgrenciler erkek ogrencilerden daha yiiksek diizeyde okuma tutumuna sahiptir. Ogrencilerin
okumaya yonelik tutum diizeyleri anne ve babalarinin 6grenim durumuna gore anlamli bir farklilik
gostermemektedir. Arastirma sonucuna dayali olarak farkli arastirmalarda tarama calismalar1 yapilarak
olumsuz okuma tutumuna yol acan sebepler incelenebilir.
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Giris

Okuma, hem akademik basar1 hem de sosyal, duygusal ve biligsel becerilerin gelisimi i¢in esas
olan bir dil becerisidir. Okumanin bu o0zelligi, onu daha iyi anlamay1 ve bilesenlerinin insan
tizerindeki etkisini bilmeyi gerektirmektedir. Okuma, siradan bir okul etkinligi degildir. Okuma,
toplumun kiiltiir hafizas: ile bireyin etkinlesimine firsat veren dinamik bir siirectir. Bir gereklilik
olarak okuma, ayni zamanda yetiskin yasami ve is hayatina basarili katiim agisindan da gereklidir.
Glntimiiz diinyasinda, bireyin yasam boyu nasil bir 6grenen olacagimi ve farkli yazma-okuma
tiirleriyle ilgili becerilerini nasil gelistirecegini iyi 6grenmesi (Mcdowell, 2011, s.32) gerekmektedir.
Okuma, bireyin etkili bir yasama sahip olmas: i¢in bir anahtardir, ¢linkii bireyin diisiinme siirecini
gelistirmesine ve elestirel goriis olusturmasina yardimci olmakta, bu ise her ikisinin de kavram

gelisimine ve problem ¢6zmeye (Chotitham ve Wongwanich, 2014, s.3213) katki saglamaktadir.

Okuma becerisinin gelismesi ve bireyde bir aliskanlik halini alabilmesi igin bireyin “okumay1
istemesi” gerekmektedir. Kendi iradesiyle okuma eylemine yaklasan ve okuma isiyle daha ¢ok megsgul
olan bireylerin okuma konusunda diger bireylere gore daha istekli olduklar1 da bir gergektir. Bu
noktada birey ve okuma eylemi arasinda sadece zihinsel bir iliski degil duygu barindiran bir
etkilesimden bahsedilebilir. Insanlarin nesneler, olaylar, eylemler ve fikirlerle olan iligkileri zihinsel
siireclerle birlikte duygu ve psikoloji etmenleriyle de izah edilebilmektedir. Okumaya yaklasimi veya
okumadan kagis: ifade eden “okuma tutumu” buna giizel bir misaldir. Okuma tutumu, bir kisinin
okumaya yonelik sergiledigi olumlu ya da olumsuz tavir veya yaklasimin derecesidir (Wozniak, 2010,
s.34). Insan ve nesne iliskisinde, tutumlarin belirledigi bir yanlhlik ortaya gikmaktadir. Birey bir
nesneye iliskin bir tutum olusturduktan sonra ona yansiz bakamaz (Tavsancil, 2005, s.66). Tutumlar
ayni zamanda uzun siire sabit kaldiklarinda davranisi tahmin etmede daha iyi hale (Gerrig ve
Zimbardo, 2012, s.524) gelmektedir. Okuma tutumu, insanlarin okumayla ilgili tavir ve
davranislarinin istikametini gosteren unsurlardan biridir ki davrans degildir.

Tutumlar, tutum nesnesi ile deneyimlere dayanmaktadir. Ornegin hikaye kitaplari

okunarak bu deneyimler dogrudan ve dolayli olarak toplanmaktadir. Dogrudan

deneyimler, bireyin kendisinin okumasindan kaynaklanirken, dolayli deneyimler
baskalarinin (aile iiyeleri, akran gruplari, arkadaslar ve ogretmenler) hissettikleri ve

bireye (sozel ve sozlii olarak) iletilenlerden olusabilmektedir (Broeder ve Stokmans,
2013, s.91).

“Kigisel ve toplumsal inanglarin bireyler iizerinde olusturacagi dogrudan/dolayl etki ve
okuma deneyimleri, zaman igerisinde okuma tutumu gelismesine yardimci olmaktadir” (Hood, 2015,
s.23). Bireyin okumadan keyif almasi, okuduklarini bagkalariyla paylasmasi, okumaya ve okuma
araclarina yonelik olumlu tutum almasi, okurken igerige uygun duygularin katilmasi okumanin

duyussal ozelligidir (Giilerytiz, 2006, s.97). Okuma tutumu ve okuma basarisi arasindaki iligki
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siiregelen bir aragtirma konusu olmustur. Bu iligkinin stirekliligi, olumlu okuma tutumu ve yiiksek
okuma basaris1 arasinda bir baglanti belirlemeye iliskin arastirmalar (Baker ve Wigfield, 1999;
McKenna ve ark., 1995; Wigfield ve Guthrie, 1997) da mevcuttur. Yapilan arastirmalarin bulgulari
olumsuz okuma tutumunun yetersiz okuyucularda daha belirgin olduguna isaret etmektedir
(Chapman, Tunmer ve Prochnow, 2000; McKenna ve ark., 1995).
Okumaya yonelik tutumun belirleyici oldugu en 6nemli siire¢ 0gretim stiirecidir.
Bireyin egitim Ogretim hayati ile sosyal hayatinda karsisina ¢ikan okuma ve
cevresinden edindigi tecriibeler onu gelecege tasir. Bireyin edindigi her bilgiyi
pekistirmesi i¢in altyapisinin saglam olmasi bu nedenle de okumaya yonelik olumlu
bir tutuma sahip olmas1 énemlidir. Bu siirecte bireyin aile, ¢evre ve okulda edindigi
davraruslar tutumlarin belirlenmesinde etkili olur. Bu nedenle okuma ile ilgili

yapilan ¢alismalar ve etkinlikler dikkate alinmali ve tizerinde titizlikle durulmalidir
(Karahan, 2018, s.68).

Ogrencilerinin okuma tutumlariin farkinda olan ogretmen, derslerini buna gdre
planlamalidir. Cinkii 6grencilerin okuma tutumlari, okul kayitlarinda yer almayan veya okuma
sinavlarinda gozlemlenemeyen (Grabe ve Stoller, 2002; aktaran Cakici, 2007, s.68) bir ozelliktir. Bu
sebeple 6gretmenler ve egitimciler 6grencilerin okumaya yaklasimini bilerek simif igi/dis1 etkilnlikler

tasarlamalidirlar.
Arastirmanin Amaci

Aragtirmanin amaci, ilkokul dordiincii smuf Ogrencilerinin  okuma tutumlarinin
incelenmesidir. Bu hedefe uygun olarak problem ciimlesi “Ilkokul dordiincii sif dgrencilerinin
okumaya yonelik tutumlarinin diizeyi nedir?” seklinde ifade verilmistir. Arastirmanin alt problemleri

asagida siralanmustir:

1-Tlkokul dérdiincii siruf 6grencilerinin okuma tutumlariin diizeyi nedir?

2-Cinsiyet degiskenine gore ilkokul dordiincii sinif 6grencilerinin okuma tutumlar: farklilik gosteriyor
mu?

3-Anne 6grenim durumuna ilkokul doérdiincii sinif 6grencilerinin okuma tutumlar: farklilik gosteriyor
mu?

4-Baba 6grenim durumuna ilkokul dérdiincii sinif 6grencilerinin okuma tutumlari farklilik gosteriyor

mu?
Yontem
Arastirma Modeli

Bu arastirmanin modeli, nicel arastirma yontemlerinden biri olan tarama modelidir. Tarama,
“bir evren i¢inde secilen 6rneklem {izerinde yapilan ¢alismalarla evren genelindeki egitim, tutum veya

goriislerin sayisal olarak tasvir edilmesini saglamaktadir” (Creswell, 2016, s.155). Arastirmaya konu
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olan kisi, konu, nesne vb. kendi kosullar1 i¢inde ve oldugu gibi tanimlanmaya calisilmaktadir
(Karasar, 2013). Bu arastirmada ilkokul dordiincii smif 6grencilerinin okumaya yonelik tutumlar: var

olan hali ile tasvir edilmeye calisilmistir.
Calisma Grubu

Calisma grubunun belirlenmesinde, seckisiz olmayan ornekleme yontemlerinden biri olan
uygun Ornekleme yontemi tercih edilmistir. Bu yontem, arastirmaya katilacak bireylerin, arastirma
icin elverigli ve uygun olmasma dayanan; halihazirdaki mevcut bireyleri iceren bir 6rneklem
yontemidir. Arastirmada uygun oOrneklem yonteminin kullanilmasinin sebebi, zaman, emek ve
ekonomik siurliliklarin dikkate alinmasi; kolay ulasilabilirlik sayesinde kolay veri toplanabilmesidir.
Bu arastirmada, calisma grubu 2016-2017 egitim Ogretim yilinda Kirikkale ilinde, merkezdeki
ilkokullarda 6grenim goren 165 ilkokul dordiincii siif dgrencidir. Ogrencilere iliskin demografik

bilgiler Tablo 1’de sirali sekilde sunulmustur.

Tablo 1. Calisma grubunun demografik ozellikleri

Degiskenler f %
Cinsivet Kiz 85 51,5
y Erkek 80 48,5
Okuryazar Degil 5 3,0
flkokul Mezunu 44 26,7
Anne Ogrenim Durumu Ortaokul Mezunu 65 39,4
Lise Mezunu 49 29,7
Universite Mezunu 2 1,2
Okuryazar Degil 2 1,2
flkokul Mezunu 25 15,2
Baba Ogrenim Durumu Ortaokul Mezunu 41 24,8
Lise Mezunu 78 47,3
Universite Mezunu 19 11,5
TOPLAM 165 100,0

Veri Toplama Araci

Tutumlar: 6lgmek kolay degildir. Genel ¢6ziim, kisilere soru sormaktir. Tutumlar, nicel bir bir
teknikle Olgiilebilir; boylece her bir kiginin fikri sayisal bir degerle temsil edilebilir. Test maddesi veya
bir tutuma isaret eden bir davranis, cevaplayanlarin hepsi i¢in ayni anlama sahiptir, dyle ki verilen bir
cevap herkes icin ayni puanlanir (Hogg ve Vaughan, 2011, s.205). Bu aragtirmanin veri toplama araci,
Kocaarslan (2016) tarafindan Tiirk¢e’ye uyarlanan Okumaya Yonelik Tutum Olgegi’dir. Bu odlgegin
asli,, ilkokul dordiincii sif 6grencilerinin okuma tutumlarini 6lgmek icin Mckenna ve Kear (1990)
tarafindan gelistirilmistir. Okumadan Zevk Alma (10 madde) ve Akademik Okuma (10 madde) olarak 2
faktor ve 20 madde igeren bu 6lgek, uyarlama siirecinde dil ve alan uzmanlar tarafindan Tiirkge'ye
cevrilmistir. Tiirkce hali uzman goriislerine gore tanzim edilen Olgegin, gegerlik ve giivenirlik

caligmalari i¢in Bartin’da ilkogretim 1-5. Sinifa devam eden 289 6grenci ile uygulama yapilmistir. Yap:
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gecerligi icin dogrulayic1 faktor analizi yapilmis, ulasilan bulgularin, 6zgiin ¢alismadaki iki faktorlii
yapiy1 destekledigi anlasilmistir. Olgegin, Tiirkge formunun Cronbach Alfa ig tutarlik katsayisi .88
olarak belirlenmistir. Uyarlama c¢alismalar1 sonucunda , Okumaya Yonelik Tutum Olgegi’nin
Tiirkce’ye uyarlanmis halinin bu arastirma grubu igin gegerli ve giivenilir oldugu ortaya ¢ikmuistir.
Dortlii likert tipi olarak diizenlenmis 6lcekte her bir maddenin altinda yer alan his durumlari, bir kedi
gorseli esliginde [“¢ok mutlu” - biraz mutlu” - “biraz {izgiin” - “¢ok iizgiin”] sunulmaktadir ve 4

puandan 1 puana dogru derecelendirilmektedir.
islem ve Veri Analizi

Yapilan arastirma ile ilkokul dordiincii smif 6grencilerinin okumaya yonelik tutumlarinin
incelenmesi amaclanmistir. Kirikkale’de Milli Egitim Miidiirliigii'niin onay1 alinarak, okul yonetimleri
ve Ogretmenleri arastirma konusu ile ilgili bilgilendirilmistir. Sinif 6gretmenlerinin uygun gordigii
giin ve saatlerde simuflar arastirmaci tarafindan ziyaret edilmistir. Uygulama siirecinde 6grencilere
arastirma ile ilgili bilgi verilmis, Okumaya Yonelik Tutum 6lgeginin nasil cevaplanacag anlatilmistir.
Olgegin her &grenci tarafindan cevaplanma siiresi ortalama 30 dakika siirmiistiir.  Verilerin
analizinden 6nce elde edilen verilerin sayim ve tasnifi yapilmis, amaca uygun sekilde cevaplanmayan
veriler degerlendirme dis1 tutulmugstur. Toplam 165 Ogrencinin cevaplar1 arastirma analiz ve

degerlendirme siirecine dahil edilmistir.

Verilerin analiz edilmesinde bilgisayar {izerinde istatistik programi kullanilarak, dgrencilerin
cevaplari bu programa kaydedilmistir. Arastirma kapsaminda yer alan 165 katilimcidan elde edilen
verilerin dagilimini belirlemek i¢in ¢arpiklik ve basiklik degerleri incelenmistir. Buna gore garpiklik ve
basiklik degerleri -1 ile +1 arasinda ya da bu degerlere ¢ok yakin olarak degismektedir. Elde edilen bu
sonuglar dagilimin normal olduguna isaret etmektedir. Arastirmada kullanilan 6l¢me aracindan elde
edilen verilere ait dagilimlar normallik varsayiminmi sagladigindan dolayi, yapilan analizlerde
parametrik yontemler kullamilmistir. Bu kapsamda, bagimsiz degiskenin iki gruptan olustugu
durumlarda “Bagimsiz Orneklem t-testi” kullanilmisken, bagimsiz degiskenin iki gruptan fazla
oldugu durumlarda “Tek yonlii varyans analizi (ANOVA)” yontemi kullanilmistir. Sonuglarin
degerlendirilmesinde ve anlamlandirilmasinda 0.05 anlamlilik seviyesi Ol¢iit olarak kabul edilmistir.
Ayrica baba (okuryazar degil) ve anne (okuryazar degil, {iniversite mezunu) 0grenim durumu
degiskenlerine ait bazi kategorilerde az sayida birey oldugu i¢gin yapilan grup karsilastirmalarinda bu
kategoriler analiz dis1 birakilmistir. Yapilan arastirmada kullanulan 6lceklerden elde edilen puanlarin

glivenirligine ait sonuglar Tablo 2’de verilmistir.
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Tablo 2: Okumaya yonelik tutum élgeginin geneli ve alt faktorlerindeki puanlarm giivenirligine iliskin bulgular

Olgek N Cronbach Alpha («)
Olgegin Geneli 20 0,86
Okumadan Zevk Alma 10 0,81
Akademik Okuma 10 0,69

Tablo 2’deki bulgulara gore Okumaya Yonelik Tutum oOlgeginin geneli igin elde edilen
Cronbach Alpha giivenirlik katsayis1 degeri 0,86’dir. Elde edilen bu deger, dlgekten elde edilen 6l¢me
sonuglarinin giivenilir olduguna isaret etmektedir. Benzer sekilde 6lcegin Okumadan Zevk Alma alt
faktorii igin elde edilen giivenirlik katsayisi 0,81’dir. Bu deger ilgili alt boyut icin elde edilen 6l¢me
sonuglarinin yiiksek diizeyde giivenilir oldugunu gostermektedir. Akademik Okuma alt faktorii icin
elde edilen giivenirlik katsay1 degeri 0,69 olarak elde edilmistir. Bu deger ilgili alt faktor igin elde

edilen puanlarin orta diizeyde giivenilir olduguna isaret etmektedir.
Bulgular

Aragtirmanin bulgulari, alt problemler dogrultusunda ele alinarak agiklanmustir. Oncelikle
Ogrencilerin okumaya yonelik tutumlar1 toplam puani ile okumadan zevk alma ve akademik okuma
puanlarina iligskin ortalamalar sunulmustur. Ardindan 6grencilerin okuma tutumlarimnin cinsiyet ve

anne —baba 6grenim durumu degiskenlerine gore karsilastirmalar: yapilarak izah edilmistir.
ilkokul Dérdiincii Sinif Ogrencilerinin Okuma Tutumlarinin incelenmesi

Calisma grubundaki 6grencilerin okuma tutumlarinin seviyesi ile ilgili bulgular Tablo 3’te yer

almaktadir.

Tablo 3: Okumaya yonelik tutum 6lgegi ve alt faktorlerine ait betimsel istatistikler

N Min. Mak. X S
Eaktiivler Okumadan Zevk Alma 165 10,00 40,00 33,53 (3,35) 4,81
Akademik Okuma 165 16,00 40,00 32,86 (3,39) 4,20
Genel Toplam 165 26,00 80,00 66,40 (3,32) 8,34

Tablo 3'te arastirmaya katilan ilkokul dérdiincii sinif 6grencilerinin Okumaya Yonelik Tutum
Olceginin tamami ve alt faktorlerinden aldiklar1 puanlara ait tanimlayici istatistikler verilmistir.
Ulagilan bulgulara gore, 6lgegin tamamini olusturan ve 4'lii likert olarak puanlanan 20 maddeden elde
edilen minimum puan 26 iken maksimum puan 80’dir. Katihmcilarin 6lcekten aldiklari ortalama
puan X = 66,40’dir (X= 3,32). Bu puan dikkate alindiginda, dérdiincii sinif 6grencilerinin genel olarak
okumaya yonelik olumlu tutuma sahip oldugu belirtilebilir. Benzer sekilde 6lgegin okumadan zevk
alma alt faktorii igin minimum puan 10 iken maksimum puan 40 ve ortalama puan ise X = 33,50"dir

(X=3,35). Olgegin bir diger alt boyutu olan akademik okuma alt faktoriinde ise minimum puan 16
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iken maksimum puan 40 ve ortalama puan ise X=32,86’dir (X = 3,39). Olgegin genel toplama puanina
benzer olarak hem zevk almak i¢in okuma hem de akademik okuma alt faktorlerinde de 6grencilerin

olumlu okuma tutumuna sahip olduklar1 sdylenebilir.
[lkokul dérdiincii sinif 6grencilerinin okuma tutumlarinin cinsiyete gore incelenmesi

Arastirmada ilkokul dordiincii siuf Ogrencilerinin okumaya iliskin tutumlar: cinsiyet
degiskenine gore incelenmistir. Elde edilen bagimsiz 6rneklem T-testi sonuglari Tablo 4’te siral

sekilde sunulmaktadir.

Tablo 4: [lkokul dérdiincii 63rencilerinin okumaya yonelik tutumlarinin cinsiyete gore karsilastirilmas

Cinsiyet N X S t sd p
Kiz 85 68,68 0,74 3,75 163 0,000*
Erkek 80 63,68 1,02

*p< 0,05

Tablo 4’te sunuldugu gibi ¢calisma grubundaki 6grencilerin okuma tutumlar1 cinsiyete gore
istatistiki acidan anlamli bi¢imde farklilasmaktadir (ti63=3,75; p=0,000 < 0,05). Buna gore, kizlarin

okuma tutumlari (X,,= 68,68) erkeklere (X, 1= 63,68) gore daha olumludur.

[lkokul Dérdiincii Smif Ogrencilerinin Okuma Tutumlarnin Anne-Baba Ogrenim

Durumuna Goére Karsilastirilmasi

[lkokul dérdiincii sinif 6grencilerinin okuma tutumlari, anne ve babalarmin &grenim
durumuna gore mukayese edilmis ve degerlendirilmistir. Anne 6grenim durumuyla alakal1 tek yonlii

varyans analizi sonuglari Tablo 5’te verilmistir.

Tablo 5: Ilkokul dordiincii simif 6grencilerinin okuma tutumlarimin anne 63renim durumuna gore incelenmesi

Ogrenim Durumu N X Sx F(2-155) P
[lkokul Mezunu 44 64,34 10,28

2,67 0,07
Ortaokul Mezunu 65 67,49 6,68
Lise Mezunu 49 67,87 7,69

Arastirma kapsamindaki dordiincii smif Ogrencilerinin okuma tutumlarinin annelerinin
ogrenim durumuna gore degisip degismedigiyle ilgili bulgular Tablo 5'te verilmistir. Bu bulgular,
Ogrencilerin okuma tutumlariin annelerinin égrenim durumuna gore istatistiki yonden anlamli bir
farklilik gostermedigini (F(2-155)=2,67; p=0,07> 0,05) gostermektedir. Calisma grubundaki 6grencilerin
okuma tutumlarimin babalarmin 6grenim durumuna degisip degismedigi incelenmistir. Elde edilen

tek yonlii varyans analizi sonuglar: Tablo 6’da sunulmustur.
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Tablo 6: [lkokul dérdiincii simif §§rencilerinin okuma tutumlarinin baba 6§renim durumuna gére incelenmesi

Ogrenim Durumu N X Sx F(3-159) P
Ilkokul Mezunu 25 64,80 12,55
Ortaokul Mezunu 41 66,90 7,74

0,45 0,71
Lise Mezunu 78 66,65 6,62
Universite Mezunu 19 67,39 9,40

Tablo 6’da dordiincii sinif 6grencilerinin okumaya yonelik tutumlarinin babalarinin 6grenim
durumuna gore degisip degismedigine dair bulgular verilmistir. Ogrencilerin okumaya yénelik tutum
diizeyleri baba 6grenim durumlarina gore istatistiki yonden anlaml bir farklilik gostermemektedir

(F(2-159)=0,45; p=0,71 > 0,05).
Sonug, Tartisma ve Oneriler

[lkokul dérdiincii siif dgrencilerinin okumaya iliskin tutumlarimn bazi degiskenlere gore
incelendigi bu calisma Kirikkale il merkezinde gergeklestirilmistir. Ulasilan sonuglara gore, ilkokul
dordiincti smif Ogrencilerinin genel olarak okumaya yonelik olumlu tutuma sahip oldugu
belirtilebilir. Arastirmaya katilan 6grencilerin hem zevk almak i¢in okuma hem de akademik okuma
alt faktorlerinde de olumlu tutuma sahip olduklari anlagilmaktadir. flkokul 6grencilerinin okumaya
iliskin tutumlarinin olumlu olmasi degerli bir bulgudur. Bu bulgu, 6grencilerin okumaya yaklasimu,
okuma aliskanligi, kitap sevgisi ve okumayla ilgili duygusal baglar1 hakkinda ip ucu vermektedir.
Okul 6devleri i¢in okuma yapmaya (Coles ve Hall, 2002) ve zevk almak amaciyla okumaya daha fazla
vakit ayirma (Baker ve Wigfield, 1999) dahil olmak iizere, okumaya yonelik olumlu bir tutum
gelistirmis olan ¢ocuklarin bagimsiz okuma yapmalar: daha olasidir (Sainbury ve Schagen, 2004). Bu
tiir davranislar, daha yiiksek okuma basarisi ile iliskilendirilmektedir (Chiu ve McBride-Chang, 2006;
Mullis, Martin, Kennedy ve Foy, 2007). Okumaya yonelik olumlu tutumu daha yiiksek diizeyli okuma
motivasyonu ve daha sik okuma yapma ile iliskilidir (Wigfield ve Guthrie, 1997). Kush, Watkins ve
Brookhart (2005), ilkokulda okuma tutumunun ilkokul diizeyindeki okuma basarisi igin giivenilir bir
belirleyici olmadigini ancak hem ilkokul diizeyi basarinin hem de tutumun 5 yil sonrasindaki okuma
basarisi ile iliskili oldugunu belirlemislerdir. Tkokul diizeyi okuma basarisinin ilerleyen yillarda
gerceklesebilecek basariya iliskin iyi bir belirleyici olabilmesine karsin, arastirmacilar, okumaya
yonelik tutumun da gelecek yillardaki basari adina Oonemli bir tahmin unsuru olabilecegini de

belirtmektedirler.

Arastirmada ulasilan bir baska sonuca gore, ilkokul dordiincii siuf 6grencilerinin okuma
tutumlar: cinsiyet degiskenine gore degerlendirilmistir; kizlarin okuma tutum diizeyi erkeklere daha
yiiksektir. Kiz 6grencilerin okumaya yaklasim ve tavirlarinin erkek 6grencilere gore daha olumlu

oldugu anlasiimaktadir. Kiz ve erkek dgrencilerin okumaya iliskin tutumlarinin karsilastirilmasi pek
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¢ok arastirmanin konusudur. Kizlarin erkek 6grencilerden daha olumlu bir okuma tutumuna sahip
olmasi, farkli aragtirmalarin benzer bulgusu olmustur. Farkli zamanlarda ve degisik gruplarla yapilan
¢alismalarin sonuglarina goére okuma tutumu, smif, yas ve cinsiyet degiskenleri agisindan farklilik
gostermektedir ki kizlarmn okuma tutumlar1 erkeklere gore daha olumludur (Uriin Karahan, 2015;
Hood, 2015; Giirer, 2013; Basaran ve Ates. 2009). 2006 yilinda, Finlandiya’da 10-11 yasindaki 145
ogrencinin katildigr okuma ve yazma arastirmasi erkekler ve kizlarin okuma ve yazma tutumlar
arasinda istatistiki olarak anlamli farklilik oldugunu gostermektedir. Erkeklerle kiyaslandiginda kizlar
okumaktan daha fazla keyif almaktadirlar. Arastirma siirecinde okuma materyallerine tek olumsuz
tepki erkeklerden gelmistir. Kizlarin kitap okuma ve Kkiitliphaneyi ziyaret etmeye yonelik
motivasyonlarinin erkeklerden ¢ok daha yiiksek oldugu belirlenmistir (Merisuo-Storm, 2006, s.111).
Gur Erdogan ve Demir (2016) tarafindan Sakarya’da 205 dordincii siuf Ogrencisiyle yapilan
arastirmanin sonuglarina gore kiz dgrencilerin erkek Ogrencilere gore okumaya yonelik tutumlar:
anlamli diizeyde yiiksek bulunmustur. Yildiz ve Kaman’in (2016) arastirma sonuglar1 kiz 6grencilerin
zevk alarak okuma tutumlar: erkeklerden daha olumlu oldugunu gostermektedir. Okumaya yonelik
aragtirmalarda cogunlukla ele aliman cinsiyet degiskeni ile ilgili olarak ortaya c¢ikan farkliliklarin
sebebi ayrintili olarak incelenmelidir. Okuma tutumuna iliskin kizlarin erkeklerden daha olumlu bir
tutuma sahip olmasininin sebepleri sosyal psikoloji cergevesinde kapsamli uzun soluklu olarak

disiplinlerarasi yaklasima gore irdelenmelidir.

Arastirma grubundaki doérdiincii sinuf 6grencilerinin okuma tutumlarinin diizeyleri anne ve
baba 6grenim durumuna gore istatistiki olarak anlamli bir farklilik gostermemektedir. Benzer bicimde
Giirer (2013) tarafindan yapilan arastirmaya gore anne-baba meslegi ile okumaya iliskin tutum
arasinda anlamli diizeyde fark bulunamamistir. $Sahin Taskin ve Esen Aygiin (2017) tarafindan
Canakkale’de ilkokul 6grencileriyle gerceklestirilen arastirmada zevk i¢in okuma ve akademik okuma
tutumlarina iliskin anne egitim durumu degiskenine gore anlamh farklilik goriilmemektedir. Baba
egitim durumuna gore akademik okuma tutumunda anlamli farklihk bulunmamakta, zevk igin
okuma tutumlarinda lise mezunu babalarin lehine anlamli farklilik goriilmektedir. Okuma tutumu ve
anne-baba egitim durumlarimin karsilastirildigy Giir Erdogan ve Demir (2016) tarafindan yapilan
arastirmada anne egitimi, baba egitimi ve aile gelir durumu gibi etkenlerin okumaya yonelik tutuma
karsi anlamh fark olusturmadigi gozlenmistir. Fakat, Durualp , Durualp ve Cigekoglu'nun (2013)
yaptiklar1 aragtirma sonucunda, ailesi kitap ve gazete okuyan, kendisi de haftalik kiitiiphane
ziyaretleri yapan, ddev yapmak/0diing kitap almak/okumak igin kiitiiphaneyi kullanan ¢ocuklarin
okuma tutum puanlarn yiiksek bulunmustur. Arastirma sonuglar1 calisma grubunun ve Olgegin

ozellikleri, aragtirmanin amaci, siiresi ve veri toplama bicimlerine gore farkliliklar gosterebilmektedir.
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Baz1 degiskenlerden kaynaklanan farkliliklarin anlasilabilmesi i¢in uzun sureli, sosyal, psikolojik ve

biligsel 6zellikleri de inceleyen arastirmalar yapilmalidir.

Arastirmada kiz 6grencilerin erkek 6grenciler ile kiyaslandiginda okuma tutumlarinin daha
olumlu oldugu belirlenmistir. Erkek 6grencilerin okuma tutumlarinin derinlemesine anlayabilmek ve
etkileyen sebepleri daha iyi kavrayabilmek i¢in sadece calisma grubunu sadece erkek 6grencilerin
olusturdugu daha kapsamli caligmalar yapilabilir. Ayrica kiz Ogrencileri okumaya yaklastiran
sebepleri anlamak adina gozlem ve goriisme tekniklerinin birlikte kullamildigr arastirmalar
tasarlanabilir. flkokul ¢ag1 cocuklarinin okuma tutumlarmin gelisimi iizerinde okul kitapliklar1 ve
kiitliphanelerdeki kitap ve diger materyallerin etkisi incelenebilir. Olumlu okuma tutumunun
ilkokulda sonra devami, akademik basari ve sosyal beceriler iizerindeki etkisini inceleyen yeni
aragtirmalar gerceklestirilebilir. Ozellikle &gretmenlerin, dgrencilerinin okuma becerilerinin
gelisimindeki 6nemli rolii dikkate alindiginda okuma derslerinde bireysel farkliliklara uygun etkinlik
gelistirebilmek i¢in okuma tutumuna yonelik belirleme ve degerlendirme calismalar1 yapilmasi
gerekmektedir. Okuma tutumu olumsuz olan Ogrencileri bu yaklasima sevk eden sebeplerin

anlagilmasina onciiliik edebilecek ulusal tarama arastirmalar: tasarlanabilir.
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Introduction

Reading is a linguistic skill which is fundamental in terms of both academic achievement and
the development of social, emotional and cognitive skills. This aspect of reading requires
understanding it better and cognizing the effects of its components on human. Reading is not an
ordinary school activity. Reading is a dynamic process which enables the individual to activate with
the society’s cultural memory. As a necessity, reading is “also essential with regards to adult life and
successful involvement in business life. In today’s world, it is required for an individual to learn well
how to be a lifelong learner and how to improve his skills related to different writing-reading types”
(Mcdowell, 2011, pg.32). Reading “is a key to have an efficient life, because it helps the individual to
develop the process of thinking and form critical opinion, and this also contributes to the development

of concepts for both of these and problem solving” (Chotitham and Wongwanich, 2014, pg.3213).

It is required that the individual “want to read” so that reading skill can develop and become
a pattern and/or habit for the individual. It is also a fact that the ones who approach to reading process
of their own volition and engage in the act of reading more are eager to read in comparison with the
other individuals. At this point, it can be stated that not only a mental relation but also an emotive
interaction exist between the individual and the act of reading. People’s relationships with the objects,
events, actions and ideas are able to be explained by emotion and psychology factors as well, in
conjunction with mental processes. Reading attitude which refers to disposition to read or to avoid
reading is a good example to this. Reading attitude is the degree to which a person exhibits positive or
negative manner or approach to read (Wozniak, 2010, pg.34). In the relation of human and object, a
bias which is specified by the attitudes appears. After having developed an attitude towards an object,
the individual cannot regard it in an unbiased way (Tavsancil, 2005, pg.66). Attitudes, also when they
remain constant for a long period of time, come to a better state in terms of estimating the behaviour
(Gerrig and Zimbardo, 2012, pg.524). Reading attitude is one of the factors indicating the course of
manner and attitudes which people display in respect of reading, not behaviour.

Attitudes are based on the attitude object and experiences. For instance, these
experiences are gathered directly and indirectly, by means of reading story books.
While direct experiences result from the individual’s self reading, indirect experiences
can compose of what the others feel (family members, peer groups, friends and
teachers) and the things which are conveyed (verbally and orally) to the individual
(Broeder and Stokmans, 2013, pg.91).

“Direct / indirect influence which personal and social beliefs will have on individuals and
reading experiences contribute to the development of reading attitude in the course of time” (Hood,
2015, pg.23). That the individual enjoys reading, shares what he has read with the others, has a
positive attitude towards reading and reading tools and/or materials, and adding feelings relevant to

the content while reading are all affective features of reading (Giileryiiz, 2006, pg.97). The relation
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between reading attitude and reading success has been an ongoing research subject. The researches
with the objective of determining a relationship among the continuity of this relation, positive reading
attitude and high level of reading success (Baker and Wigfield, 1999; McKenna et al., 1995; Wigfield
and Guthrie, 1997) are also available. The findings of the researches done point that negative attitude
towards reading is more explicit in poor readers (Chapman, Tunmer and Prochnow, 2000; McKenna et
al., 1995).

The most important process in which the attitude towards reading is determinative
is the process of teaching. The experiences that the individual has gained from
reading and his environment with which he meets in his educational and social life
carry him into future. It is significant that the individual have a strong background
in order to corroborate any information he obtains and therefore, a positive attitude
towards reading. Within this period, the behaviour which the individual has
acquired in the family, environment and school has an impact upon the
determination of attitudes. For this reason, studies and activities carried out as
related to reading must be taken into consideration and emphasized precisely
(Karahan, 2018, pg.68).

The teacher who is aware of his or her students’ reading attitudes must plan the courses
accordingly. The reason for this is the fact that students’ reading attitudes stand for a trait which is not
included in the school records or cannot be observed by reading exams (Grabe and Stoller, 2002;
quoted by Cakici, 2007, pg.68). As based on this, teachers and educators need to design in-class and/or

out-of-class activities by knowing about the students’ attitudes towards reading.
Objective of the Research

The objective of the research is to analyze the primary school fourth-grade students’ attitudes
towards reading. In accordance with this objective, “What is the level of attitudes which the primary
school fourth-grade students have towards reading?” was introduced as the problem statement. The

sub problems of the research were listed in the following:

1-What is the level of primary school fourth-grade students’ reading attitudes?

2-Do the primary school fourth-grade students’ reading attitudes vary according to gender variable?
3-Do the primary school fourth-grade students’ reading attitudes vary according to mother’s
educational background?

4-Do the primary school fourth-grade students’ reading attitudes vary according to father’s

educational background?
Method
Research Model

The model of this research is the screening model, which is one of the quantitative research

methods. Screening “allows describing the tendency, attitude or views throughout the population
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numerically, via studies on the selected sample in a population” (Creswell, 2016, pg.155). The person,
issue, object, etc., that is the subject of the research, are tried to be defined in their own conditions and
as they are (Karasar, 2013). In this research, the primary school fourth-grade students' attitudes

towards reading have been attempted to be described in their existing state.
Study Group

In the determination of the study group, convenience sampling method, as one of the non-
random sampling methods, was preferred. This method is a sampling method which is based on that
the individuals to participate in the research are convenient and appropriate for the research and
includes the individuals available at present. The reason of employing convenience sampling method
in the research is that time, labour and economic limitations are taken into consideration and data can
be collected easily by the virtue of convenience. Within the scope of this research, the study group
consists of 165 primary school fourth-grade students who were receiving education in the primary
schools located in the central district of Kirikkale province in the academic year 2016-2017.

Demographic information concerning the students is presented orderly in Table 1.

Table 1. Demographic attributes of the study group

Variables f %
Female 85 51,5
Gender Male 80 485
Illiterate 5 3,0
Primary School
44 26,7
Graduate 6
hool
Mother's Educational Background Secondary Schoo 65 39,4
Graduate
High School
Graduate 49 29,7
Bachelor 2 1,2
Nliterate 2 1,2
Primary School
Graduate 25 152
d hool
Father's Educational Background Secondary Schoo 41 24,8
Graduate
High School
Graduate 78 47,3
Bachelor 19 11,5
TOTAL 165 100,0

Data Collection Means

To measure attitudes is not easy. General solution is to ask questions to people. Attitudes can
be measured by means of a quantitative technique; thus, each person's view can be represented by a
numerical value. Scale item or a behaviour indicating an attitude has the same meaning for all of the

responders; and so, an answer given is scored as same for everyone (Hogg and Vaughan, 2011,
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pg-205). Data collection means of this research is the Attitude Scale Towards Reading, which was
adapted into Turkish by Kocaarslan (2016). The original of this scale was developed by Mckenna and
Kear (1990) in order to measure the primary school fourth graders' reading attitudes. This scale, which
includes 2 factors and 20 items as Enjoying Reading (10 items) and Academic Reading (10 items), was
translated into Turkish by linguists and field specialists, in the process of adaptation. Concerning the
validity and reliability studies for the scale, the Turkish adaptation of which was regulated in
accordance with the expert opinions, an implementation study was carried out with 289 students
attending the primary school 1st-5th Grades in Bartin. For structure validity, confirmatory factor
analysis was performed, and it was understood that attained findings supported the two-factor
structure in the original study. The Cronbach Alpha internal consistency coefficient for the Turkish
version of the scale was determined as .88. It was found out that the Turkish adaptation of the
Attitude Scale Towards Reading was valid and reliable for that research group, as a result of the
adaptation studies. In the scale arranged as 4-point Likert-type, the states of feeling below each item
[“very happy” — “a bit happy” — “a bit upset” — “very upset”] are presented in company with a visual

cat image, and scored from 4 points to 1 point.
Treatment and Data Analysis

With the research carried out, the primary school fourth graders’ attitudes towards reading
were aimed to be analyzed. Having received the approval from Kirikkale Provincial Directorate of
National Education, school administrations and teachers were informed about the research subject.
On the days and at hours which were considered appropriate by the classroom teachers, classes were
visited by the researcher. In the implementation process, students were provided with the necessary
information about the research, and how they would answer the Attitude Scale towards Reading was
explained to them. It lasted almost 30 minutes for the Scale to be answered by every student. Prior to
data analysis, estimation and classification of the gathered data were actualized, and data which were
not responded properly were left out of assessment. Answers given by all of the 165 students in total

were included in the analysis and assessment process of the research.

In the analysis of data, a computerized statistical package was used and the students' answers
were saved in that package. In order to determine the distribution of data obtained from 165
participants included in the scope of research, skewness and kurtosis values were examined.
According to this, skewness and kurtosis values vary either between -1 and +1 or as being very close
to these values. These attained results indicate that the distribution is normal. Since the distributions
for data obtained from the means of measurement used in the research had ensured the assumption of

normality, parametric methods were used in the analyses made. Within this scope, while
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“Independent samples t-test” was used in the cases in which independent variables consist of two
groups, “The one-way analysis of variance (ANOVA)” technique was used when independent
variables are of more than two groups. In the evaluation and interpretation of the results, 0.05
significance level was regarded as criterion. Moreover, in some categories related to the variables of
educational backgrounds for father (illiterate) and mother (illiterate, bachelor), as there was limited
number of participants, those categories were excluded from analysis in the group comparisons made.
The results for the reliability of scores attained from the scales used in the research carried out were

introduced in Table 2.

Table 2: Findings for the reliability of scores for the overall and in the sub-factors of Attitude Scale towards

Reading
Scale N Cronbach Alpha («)
Scale Overall 20 0,86
Enjoying Reading 10 0,81
Academic Reading 10 0,69

According to the findings in Table 2, Cronbach Alpha reliability coefficient value which was
obtained for the overall of Attitude Scale towards Reading is 0,86. This attained value indicates that
measuring results obtained from the scale are reliable. In a similar way, the reliability coefficient
attained for the sub-factor Enjoying Reading of the scale is 0,81. This value shows that measuring
results attained for the relevant sub dimension are reliable at high level. Reliability coefficient value
for the sub-factor Academic Reading was found as 0,69. This value indicates that the scores attained for

the relevant sub-factor are of a medium-level reliability.
Findings

The research findings were dealt with and explained in accordance with the sub problems.
Primarily, total score for students' reading attitudes and the averages for the scores related to enjoying
reading and academic reading were presented. Following that, students' reading attitudes were
compared according to gender and mother's - father's educational background variables and

interpreted.
Analysis of Primary School Fourth-Graders' Reading Attitudes

Findings relevant to the level of reading attitudes adopted by the students in the study group

are involved in Table 3.
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Table 3: Descriptive statistics for the Attitude Scale Towards Reading and its sub-factors

N Min. Max. X Sx
Factors Enjoying Reading 165 10,00 40,00 33,53 (3,35) 4,81
Academic Reading 165 16,00 40,00 32,86 (3,39) 4,20
Total Sum 165 26,00 80,00 66,40 (3,32) 8,34

In Table 3, descriptive statistics for the scores which the primary school fourth-graders
participating in the research attained from the overall and the sub-factors of the Attitude Scale
Towards Reading were presented. As based on the findings obtained, whereas the minimum score
gained from the 20 items constituting the whole of the scale and scored as four-point likert is 26, the
maximum score is 80. The average score that the participants gained from the scale is X= 66,40 (X=
3,32). Considering this score, it can be stated that primary school fourth-grade students generally have
a positive attitude towards reading. Similarly, while the minimum score for the scale's sub-factor
enjoying reading is 10, maximum score is 40 and the average score is X = 33,50 (X= 3,35). As for the
other sub-dimension academic reading in the scale, the minimum score is 16, maximum 40 and
average X= 32,86 (X= 3,39). Similar to the score for the total sum of the scale, it can be expressed that
students have a positive reading attitude in both of the sub-factors reading for enjoyment and

academic reading.
Analysis of Primary School Fourth-Graders' Reading Attitudes by Gender

In the research, primary school fourth-grade students' attitudes towards reading were
analyzed according to gender variable. The results attained for the independent sample T-test are

orderly presented in Table 4.

Table 4: Comparison of the primary school fourth-graders’ attitudes towards reading by gender

Gender N X S t sd P
Female 85 68,68 0,74 3,75 163 0,000*
Male 80 63,68 1,02

*p< 0,05

As is presented in Table 4, reading attitudes by the students included in the study group vary
in a statistically significant way according to gender (t163=3,75; p=0,000 < 0,05). As based on this, female

students' reading attitudes (Xfemale = 68,68) are more positive as compared to the male students (Xmale=
63,68).

Comparison of Primary School Fourth-Graders' Reading Attitudes According to Mother-

Father's Educational Background
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Primary school fourth-grade students' reading attitudes were compared according to their
mother's and father's educational background and evaluated. The results of the one-way analysis of
variance related to the mother educational background are given in Table 5.

Table 5: Analysis of the primary school fourth-grade students’ reading attitudes according to mother’s

educational background

Educational Background N X Sx F(2-155) P
Primary School Graduate 44 64,34 10,28
2,67 0,07
Secondary School Graduate 65 67,49 6,68
High School Graduate 49 67,87 7,69

Findings relevant to whether reading attitudes of the primary school fourth-graders within
the scope of the research vary according to their mothers' educational background, or not, are
presented in Table 5. These findings show that students' reading attitudes do not vary as statistically
significant (F(2-155)=2,67; p=0,07 > 0,05), by their mothers' educational background. Whether reading
attitudes of the students in the study group vary by their fathers' educational background, or not, was

also analyzed. The attained results of the one-way analysis of variance are presented in Table 6.

Table 6: Analysis of the primary school fourth-grade students’ reading attitudes according to father’s

educational background

Educational Background N X Sx F(3-159) P
Primary School Graduate 25 64,80 12,55
Secondary School Graduate 41 66,90 7,74

0,45 0,71
High School Graduate 78 66,65 6,62
Bachelor 19 67,39 9,40

In Table 6, findings relevant to whether primary school fourth-grade students' attitudes
towards reading vary by their fathers' educational background, or not, are given. The levels of
students' attitudes towards reading do not point a statistically significant difference according to

father educational background (F(2-159)=0,45; p=0,71 > 0,05).
Conclusion, Discussion and Suggestions

This study within the scope of which primary school fourth-grade students' attitudes towards
reading were analyzed by some certain variables was carried out in the central district of Kirikkale
province. According to the results accomplished, it can be stated that primary school fourth-graders
have positive attitude towards reading, in general. It is understood that the students participating in
the research also have a positive attitude in both of the sub-factors, as reading for enjoyment and
academic reading. That primary school students' attitudes towards reading are positive is a quite
important finding. Also, this finding provides clues about students' disposition and/or approach to

read, reading habit, love of books and emotional bonds related to reading. It is more likely for the
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children who have already developed a positive attitude towards reading, including reading for
assignments (Coles and Hall, 2002) and spending more time to read with the purpose of taking
pleasure (Baker and Wigfield, 1999), to read to themselves, i.e. independently (Sainbury and Schagen,
2004). Such behaviours are associated with higher reading success (Chiu and McBride-Chang, 2006;
Mullis, Martin, Kennedy and Foy, 2007). Positive attitude towards reading is related to reading
motivation with higher level and reading more frequently (Wigfield and Guthrie, 1997). Kush,
Watkins and Brookhart (2005) decided that reading attitude in primary school was not a reliable
determinant in terms of reading success at the primary school level; however, that both success and
attitude at the primary school level were related to the reading success 5 years from then on. Although
reading success at the primary school level can be a good indicative concerning the success that will
be able to be gained in the following years, the researchers also state that the attitude towards reading

can be a significant predictor for the success in coming years, too.

According to another result found in the research, primary school fourth-grade students'
reading attitudes were evaluated by gender variable; females' reading attitudes are higher than males'.
It is seen that female students' disposition and attitudes towards reading are more positive than it is
for male students. The comparison of female and male students' reading attitudes is the subject of
many researches. That female students have a more positive attitude towards reading as compared to
male students has revealed as the similar finding of separate researches. As based on the results
gained within the studies carried out in different times and with various groups, reading attitude
varies by grade, age and gender, and female students' reading attitudes are more positive than male
ones' (Uriin Karahan, 2015; Hood, 2015; Giirer, 2013; Basaran and Ates, 2009). In 2006, in Finland, the
survey of reading and writing, in which 145 students at the ages of 10-11 participated, pointed out that
a statistically significant difference between the girls' and boys' reading and writing attitudes existed.
In comparison to the boys, the girls take more pleasure in reading. The only negative reaction to
reading materials within the research process came from the boys. Additionally, it was determined
that the girls' motivation for reading books and visiting a museum is much higher than the boys'
motivation for it (Merisuo-Storm, 2006, pg.111). According to the results of the study carried out by
Giir Erdogan and Demir (2016) in Sakarya with the participation of 205 fourth-graders, female
students' attitudes towards reading were found high with a statistical significance, as compared to
male students. The results of the research done by Yildiz and Kaman (2016) indicate that female
students' attitudes for reading by enjoying are more positive than it is in male students. The reason of
differences revealed in regard to gender variable mostly handled in the researches for reading should

be analyzed in detail. Concerning the reading attitude, the reasons for girls' having a more positive
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attitude than boys should be researched thoroughly by interdisciplinary approach, extensively and as

long-termed within the scope and context of social psychology.

The levels of reading attitudes of the fourth-grade students included in the study group of the
research do not vary as statistically significant by mother and father's educational background.
Similarly, according to the research carried out by Giirer (2013), a statistically significant difference
between the mother-father's profession and attitude towards reading was not found. In the research
done by $Sahin Taskin and Esen Aygiin (2017), with the primary school students in Canakkale, any
significant difference regarding the attitudes towards reading for pleasure and academic reading by
the variable of mother educational background is not seen. According to father educational
background, there is not a significant difference in terms of academic reading attitude; however, a
significant difference can be seen for high school graduate fathers in students' attitudes towards
reading for pleasure. Also, in another research within the scope of which reading attitude and mother-
father educational backgrounds were compared, in the research carried out by Giir Erdogan and
Demir (2016), it was observed that certain factors such as mother's educational level, father's
educational level, and the income level of family did not produce a statistical significance for the
attitude towards reading. However, as a result of the research done by Durualp, Durualp and
Cicekoglu (2013), the scores for reading attitude were found high in the cases for the children whose
families read book and newspapers, who visit museums weekly by themselves, and make use of
museums in order to do home assignments/borrow books/read books. Research results can differ
according to the properties of the study group and scale, the objective, period of time and means of
data collection of the research. So that the differences resulted from some variables can be well
understood, long-termed researches which also deal with the social, psychological and cognitive

features and/or aspects should be realized.

It has been determined in the research that female students' reading attitudes are more
positive as compared to male students' attitudes towards reading. With the intention of seeing male
students' reading attitudes thoroughly and realizing the reasons affecting well, more comprehensive
researches the study group of which consists of only male students may be carried out. Furthermore,
in order to see the reasons allowing female students approach to read, researches in which
observation and interview techniques are used collectively may be designed. The effect of books and
other materials available in school bookcases and libraries on the development of reading attitudes
adopted by children at primary school stage may be examined. New researches handling the influence
of the maintenance of positive reading attitude after primary school on academic success and social
skills may be carried out. Especially when teachers' crucial parts and/or roles in the development of

students' reading skills are considered, determination and evaluation studies for reading attitude are
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required to be performed in order to develop certain activities in reading classes that are appropriate
for individual differences. Survey researches on national scale which can guide for the understanding
of the reasons that lead students whose reading attitudes are negative to this approach may be

planned.
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